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I BELIEVE…I BELIEVE…I BELIEVE…I BELIEVE…    
    

I believe that we, as human beings, are of divine origin, and exist in 
communion with our brethren, regardless of societal distinctions 
based on caste, class, gender, race, or any other social marker.  I 

believe we exist within a system of limitations - internal or external, 
perceived or real - but we all have the inestimable power to reflect and 
act.  Harnessing this latent power within ourselves and facilitating 

the process of unleashing the same in others is the challenge that I’ve 
chosen to undertake within myself and my girls.   

 
**************** 

 
Walk with me not because you have to, but because you believe in the 

girls, and because you believe that trusting the girls is the 
indispensable precondition for revolutionary change.  Walk with me 
because you believe in yourself, and because you believe that you will 
be humbled by the girls, as I have been.  Walk with me because you 

believe the girls to be your daughters, your sisters, and will continue to 
love them despite everything.   Walk with me because you believe there 
is no greater happiness than hearing the words, “I can!” on the lips of 

your girls. 
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INTRODUCTION  

 

1.1 WHY ADOLESCENT GIRLS? 

 

Self deprecation is … characteristic of the  

oppressed, which derives from their internalization 

 of the opinion the oppressors hold of them.  So  

often do they hear that they are good for nothing,  

know nothing and are incapable of learning  

anything – that they are sick, lazy, and unproductive –  

that in the end they become convinced of their own  

unfitness. 

 

They call themselves ignorant and say the ‘professor’  

is the one who has knowledge and to whom they  

should listen… 

 

Almost never do they realize that they, too, ‘know  

things’ they have learned in their relations with the  

world and with other women and men”. 

 

Paulo Freire, “Pedagogy of the Oppressed” 

 

The adolescent girl still remains a young plant that  

neither gets light nor water. She remains the flower 

that could have blossomed but didn’t…..  

 

Kamla Bhasin, “Our Daughters” 

 

On countless occasions over the course of this past year, I’ve heard a number of 

rural adolescent girls and women say the following four words – “Mara thi nahi 

thai,” – which in English, translates literally into “I can’t do it”, or “this is impossible 

for me.”  An alternate version of this statement, also commonly used by some rural 

girls and women, is “Mane nathi awartu”, which translates into “I don’t know how 

to.”  To the casual listener, these statements seem to be made with a sense of 

uncontestable finality, similar to how one would say a factual statement such as, 

“The earth is round.”  To illustrate, when I’ve asked girls to speak in front of small 

groups, or when I’ve asked them write their opinions on a piece of paper, or even 

when I’ve asked them to do something as simple as draw mehendi (henna) 

designs on each other’s hands, I’ve heard some girls resort to “I can’t” statements.  

Simple tasks are framed as impossibilities.  Rather than saying, “I can’t do it, but I’ll 

try”, or “I can’t, but I’ll learn how”, some of these girls automatically assume that 

they are incapable.  From their perspective, there is no point in trying because 

they will inevitably fail.  Similarly, there is no point in learning anything new because 

they believe that they do not possess the ability to process or retain new 
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information.  The words, “I can’t”, turn into an escape mechanism, and if they are 

not pushed to voice their opinions, many of these girls choose instead to remain 

silent.       

 

Why do some of these girls remain silent even if they have something meaningful 

to say?  Why do the words, “I can’t” become their mantra, even if they can do it, 

probably even better than their “more knowledgeable” counterparts?  What 

seems like an innocuous phrase – “Mara thi na thai,” - is, in actuality, representative 

of a deeply entrenched injustice.  A significant amount of rural adolescent girls 

grow up truly believing that “they can’t.”  Even as mothers and wives, these 

continue to feel disempowered, and participate marginally in the decisions that 

affect their own lives.  These are the women who then lead their lives believing 

that their voices don’t matter, that their rights aren’t worth fighting for, and that 

they have no power to effect change on an individual, familial, or community 

level.  In this manner, one girl’s perception of her incapacity trickles down into 

generations following. 

 

The factors that contribute to this lack of self worth pervade the daily lives of 

adolescent girls in rural India.  Rarely are these girls’ opinions solicited.  Rarely are 

they consulted regarding the course of their own lives.  When decisions are made 

within the family or the community, they are not included.  Their voices are 

silenced consistently, their opinions excluded, their viewpoints discounted.  

Inevitably, this wears away at their self confidence and their sense of self worth, 

and they slowly stop expressing themselves.  Their self concept withers, and they 

start thinking less and less about how to take care of themselves.  They begin 

considering their opinions unworthy.  They start regarding themselves as incapable 

and ignorant, and defer to the voices of people more “knowledgeable” than 

them.  They are told repeatedly that they are less educated than their richer 

counterparts, and therefore, “know less”, and can “contribute less” to the world 

around them.  Rather than fighting this assumption by asserting their knowledge, 

their viewpoints, and their voices as legitimate, these girls often accept their 

supposed inferiority as a static reality.   

 

Statistical data regarding the plight of adolescent girls in India support these 

assertions, and highlight the importance of a liberatory program for the 

empowerment of adolescent girls.  For example, it has been reported that girls 

below 19 years of age comprise one quarter of India’s rapidly growing population.  

However, this population is seriously lacking in its educational level, nutritional 

health, reproductive health, awareness level, overall autonomy and decision-

making, and access to livelihoods outside the home.  Girls are caught in the cycle 

of early marriage, repeated pregnancy, childrearing, and poverty.  Neglect and 

discrimination in childhood make them vulnerable and can be the beginning of a 

lifelong downward spiral of deprivation and exclusion from the social mainstream.  
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In terms of educational level, girls suffer in comparison to their male counterparts – 

the 2001 census provisional figures indicate that only 54% of females are literate 

compared to 76% of males. According to the World Youth report 1996, the total 

percentage of girls enrolled at the secondary level in the 15-19 age group was 38% 

– low compared to boys of the same age - 59%.  In fact, 70% of the school-aged 

children who are not enrolled in school are girls.  

 

Moreover, the gap between the number of girls and boys in India has been 

steadily increasing due to discrimination against the girl child.  The 1991 census 

found that in the 0-14 age group there were an estimated 7.8 million fewer girls 

than boys and in the 0-19 age group the number of “missing” girls was 13-34  

million. 

 

As the ratio between girls and boys has been steadily decreasing, the 

marriageable age of girls in India has remained alarmingly low.  More than half the 

girls in India marry before the age of 18. The younger the bride the greater her 

chance — and her child's chance — of being trapped in poverty and becoming 

malnourished, anemic and at risk for maternal mortality.  Moreover, married young 

women often suffer from a lack of authority regarding decisions made within the 

household.  According to a study conducted by CEDPA through the Better Life 

Options Program, autonomous decision making and freedom of movement is very 

low, with only 38.6% of girls involved in decisions about their own health care and 

86% needing permission to go to the market.1 

 

Given these realities, it is imperative to work with rural adolescent girls through 

holistic programs aimed at their empowerment.  By helping one girl say “I can”, we 

can potentially prevent generations of girls and women from growing up feeling 

disempowered and voiceless.   By helping one girl say “I can”, we can potentially 

help an entire village rise up to its feet and clamour for its rights as human beings.  

This isn’t simply a question of adolescent girls and women – this is a question of rural 

India as a whole, for it is the little girl, the woman, the mother, the sister, who 

gracefully, yet painfully balances the entire village on her head without even so 

much as flinching.     

 

 

 

 

 

 

 

 

                                                   
1
 Better Life Options Program. Impact Survey.  CEDPA.  1998. 
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INTRODUCTION 

 

2.1 PHILOSOPHICAL FOUNDATION FOR THE PROGRAM 

 

This program is not intended to simply consist of a series of prescriptive awareness 

modules aimed at targeting the various problems adolescent girls face in India. 

Neither should it replicate the power dynamic that already exists in these girls’ lives 

by creating a pre-determined, scripted, and unidirectional flow of information from 

the facilitator to its participants.2   Rather, the program is skills-based, participatory, 

and liberatory in nature, and establishes girls as the determinants of the ultimate 

direction of the program.    

 

The overall objective of the program is to create spaces for girls that actively invert 

the oppressive power dynamics that exist in their lives.  Through these spaces, and 

through each other, they can potentially find the strength to make both collective 

and individual decisions regarding the betterment of their own lives, their families, 

and their communities.  Moreover, this program aims to provide girls access to the 

knowledge, information, and skills that they are traditionally denied, thereby 

affording them more options for the future.   

 

The method adopted for this program is liberatory in the Freirean sense, as it 

assumes that all participants are also facilitators, and all facilitators are also 

participants.3  In this way, the program has its foundation in “problem posing 

education,” through which “people develop their power to perceive critically the 

way they exist in the world”.  Through problem posing education, girls can “come 

to see the world not as a static reality, but as a reality in process, in transformation”, 

one that they can shape with their own hands.  Rather than being told how they 

exist in the world, including what they should say and not say, participant-

facilitators instead become an integral part of the process that facilitates their 

interrogation of their environment, and helps them strengthen their mental and 

psychological facilities to act.  In this manner, problem-posing education facilitates 

the development of a “critical consciousness”, or “conscientzo,” that catalyzes the 

‘humanization” of the oppressed from objects to agents.   

 

Problem posing education “accepts neither a ‘well behaved’ present nor a 

predetermined future – [it] roots itself in the dynamic present and becomes 

revolutionary” (Freire 84).  Considering mankind’s obsession with pre-established 

order, this approach is inherently chaotic.  Even though there are pre-determined 

                                                   
2 Freire would term this as “banking education”, which treats students as empty receptacles in whom knowledge is 

simply “deposited” and “stored”.  In this mode of education, students are passive recipients of information rather than 
active co-constructors of knowledge. 
3 Freire refers to teachers as “teacher-students”, and students as “student-teachers”, implying that the teaching and 

learning is not unidirectional, and information is not being deposited in the student in the “banking” method of 

education.  Within this program, facilitators will hereby be referred to as “facilitator-participants”, and participants will 

be referred to as “participant-facilitators”. 
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empowerment modules in place, these serve simply as a springboard for further 

activities initiated by the group.  The facilitator-participant, therefore, should be 

flexible, and allow ample space for fluidity, experimentation, and failure.  Through 

the Hegelian process of thesis, antithesis, and synthesis, or repeated 

experimentation resulting in perceived “successes” and “failures”, the group can 

potentially reach a transformative plane of reflection and action.  It is the process 

of reflecting and acting that is critical to the development of a critical 

consciousness, regardless of whether the outcome is defined as a “success” or a 

“failure.”   

 

In this vein, the space for meetings should be co-constructed as one that gives girls 

agency, and expects that they slowly learn how to speak on their own behalf and 

make decisions independent of the facilitator-participant.  This particular principle 

might be especially difficult to implement, as some girls might be hesitant to speak 

up or act without being told what to say or do.  However, catering to these types 

of dependencies can potentially reinforce existing inequalities, and frame the rural 

adolescent girl as a subject, rather than an actor.  It is imperative that the 

facilitator-participant remain cognizant of these factors, and invest extra time in 

helping girls assert their individual voices.  This might seem as a distraction or a 

waste of time in the beginning, and the facilitator-participant might be tempted to 

speak on behalf of the girls, but again, it is the process that is more meaningful 

than the outcome. 

 

Understanding that empowerment is a gradual process, and must be nurtured 

slowly through a gradual transition from structure to relative lack of structure, the 

program provides the tools for the establishment of a foundation for further group 

inquiry.  The whole curriculum has not been pre-defined on purpose, as the 

facilitator-participant is expected to build his/her own modules in collaboration 

with the girls further into the program.  The “Games for Social Change” and the 

“Application-Based Experience” sections are meant to provide both inspiration 

and ideas, but the ultimate direction of the group rests mostly on the dreams, 

aspirations, and voices of the participant-facilitators.  Only when the girls can 

express their own opinions, envision/develop their own projects, implement their 

own plans, reflect on their execution, and build ideas for further improvement – 

only then can this program be considered truly liberatory in nature. 
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INTRODUCTION 

 

2.1 WHAT ARE LIFE SKILLS? 

 

The medium for the objectives outlined above takes the form of a life skills-based 

program.  According to the WHO, “life skills are abilities for adaptive and positive 

behaviour that enable individuals to deal effectively with the demands and 

challenges of everyday life.  In particular, life skills are a group of psychosocial 

competencies and interpersonal skills that help people make informed decisions, 

solve problems, think critically and creatively, communicate effectively, build 

healthy relationships, empathise with others, and cope with and manage their lives 

in a healthy and productive manner.”  
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INTRODUCTION 

 

4.1 UNDERSTANDING YOUR ROLE AS A FACILITATOR-PARTICIPANT 

 

The facilitator-participant is a critical component of this program.  As the girls are 

not expected to be passive recipients of the contents of the program, the 

facilitator-participant is also expected to view the empowerment modules 

provided in this program as “alive”, and actively co-construct local meanings with 

the girls.  This means staying ever-present during the implementation of the 

program, specifically with respect to perceived strengths, weaknesses, and blind-

spots of the group.  This means being in-tune to each girl’s heartbeat, each intake 

of breath, each expression of disbelief, surprise, elation, or frustration (of course, 

not literally, but what I mean is that the facilitator-participant should have her/his 

finger on the pulse of the group).  This means having the ability to steer the 

program in a completely unanticipated direction based on the expressed or 

perceived needs of the group.  This means viewing “not knowing” or not having 

complete control over the course of the group as potentially generative, despite 

the havoc it could potentially wreak in terms of advance planning.  This means not 

being afraid of experimentation or failure, and constantly (re)inventing the 

program in response to the growth of the group. 

 

You might potentially be thinking, “This sounds great in theory, but how does it work 

in practice?”  For this reason, I have included some of my own personal (and very 

biased) insights as a facilitator-participant below, and will elaborate on my own 

experiences with the Malpor Adolescent Girls Life Skills SHG later in the manual.  Of 

course, keep in mind that each context is different, each facilitator-participant is 

different, and so is each adolescent girl, but there are some commonalities in 

experience that I wish I had known before I ventured into this terrain unequipped 

and unawares of the challenges that awaited me!   

 

Build rapport with the community prior to the program 

 

Your role as a facilitator-participant doesn’t simply exist within the confines of the 

meetings held with your group.  It predates these meetings in the form of 

community rapport building visits to the village that you have designated as your 

target population.4  This includes both formal and informal interaction with 

community members in order to build trust and establish mutual respect with the 

community.  Informal interaction includes performing the tasks that girls and 

women would normally perform on a daily basis in order to get an understanding 

of the roles girls play within the community.  These types of interactions can also 

include simply having chai with girls and their family members, or playing games 

with the children of the community.  Formal interaction can include a rapid 

                                                   
4
 For more details, refer to the “Field Visit Documentation” sub-section under the “Application Based Experience:  

Malpor” section for insights into how I built rapport with the community prior to the formation of the group. 
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participatory appraisal, community resource mapping, and interaction with the 

local school, Anganwadi workers, local health workers, panchyat, and sarpanch.5   

 

When I first started the rapport-building process with the village of Malpor, 

Jhagadia, which consists of approximately 1500 people, most of whom are Adivasi 

farm labourers, I focused on one particular section of the village, Navinagri.   In 

order to attract the community’s attention and boost visibility, I hosted a series of 

“Games Nights” with the children of the community.  On the surface, this might 

have seemed frivolous, but my objective was to meet adolescent girls through the 

children that participated in these “Games Nights”.6  As my next rapport and 

visibility building event, I coordinated a Navinagri clean-up, which happened to 

be littered with trash.  Through the sanitation drive, I developed a relationship with 

2 adolescent girls, Rasmika and Saroj.  After some convincing, Saroj drew up a list 

of the adolescent girls she knew in the community, but didn’t include their location 

in her description.  With the help of a community health worker that I established 

as a primary contact, I met personally with each of the girls in their homes.  In order 

to get a better idea of where I could find more adolescent girls to meet, I drew up 

a map of another section of the village, Kuva phaliya, with one of the girls, Varsha, 

and used this as a means of broadening my acquaintance with the community.  

Once I had established a loose network of adolescent girls in the community, I 

coordinated an informal Diwali dinner in the community hall.  Approximately 15-20 

adolescent girls came to the dinner, which I used as an opportunity to officially 

announce the initiation of the self help group in the month following the dinner.  

Ironically, the majority of the girls in the group ended up being different from the 

girls at the dinner, but these girls served as the beginning to something that started 

as just a dream.   

 

Do not see this manual as a series of prescriptive modules 

 

As has been stated in prior sections, by no means is this manual meant to be an 

exhaustive resource for the establishment and maintenance of adolescent girls life 

skills self help groups.  Rather, this manual aims to provide an experiential 

perspective for individuals and organizations venturing into this terrain.   

 

To this end, the contents of this manual should be seen as a broad framework for 

application in local contexts.  Variables within the environment should be taken 

into account when executing sessions, and most importantly, both the voices and 

the silences of the group must be constantly gauged and acted upon 

accordingly. 

                                                   
5 An “anganwadi worker” is equivalent to a pre-school teacher that provides both food and instruction to children.  The 

“sarpach” is the elected head of the village, and the “panchyat” is a group of community members that advise and assist 

the sarpanch.  Community members can express their grievances at panchyat meetings. 
6
 To see a list of the types of games you can play with children, refer to the “Games for Social Change” section. 
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It is the girls in these life skills groups that will determine the course of the group.  

They chart the direction – this manual simply provides potential tools to equip you 

along the way.  During this journey, we, as facilitator-participants, must afford the 

voices of our girls utmost respect, and maintain our roles as facilitator-participants, 

not determinants of change.   

 

Recognize the biases, assumptions, and prejudices you carry with you  

 

All of us inevitably enter our roles as facilitator-participants with our own sets of 

lenses.  We all have our personal sets of biases, assumptions, and prejudices that 

colour our worldview.  It is not necessary, nor practical, to try to shed these layers 

of bias, because they are oftentimes interconnected with our identity.  What is 

important, however, is acknowledging that these biases pervade your being, and 

maintaining an introspective stance prior to, during, and after your role as a 

facilitator-participant.  In order to be a critical facilitator-participant, it is imperative 

to constantly (re)assess yourself – your strengths, your shortcomings, your triumphs, 

your setbacks – as this indicates that your growth as a human being is 

interconnected with the empowerment of your girls.   

 

It’s natural to feel scared, ineffective, or frustrated in the beginning – facilitating 

comes with practice  

 

Facilitation is an art.  If you are new to the field, it is natural to feel intimidated or 

overwhelmed initially.  How to present information, how to engage the group in a 

meaningful way, what tone of voice to use, when to discipline, and how, when to 

interject or intervene in a conversation, how to let go of the reins, and allow the 

girls to think for themselves, how to develop or enhance upon the group’s points, 

or how to bring the group to a higher level of thinking and acting – these are not 

simple tasks, and sometimes, all of them could be demanded of you 

simultaneously.   

 

As a facilitator-participant, you might have to be a teacher, a student, an actor, a 

counselor, a nurse, a disciplinarian, a mother, and a friend all at the same time.  In 

order to become an effective facilitator-participant, you have to learn how to 

balance these different facets of yourself while remaining attentive to your own 

needs and growth.  Amidst all these mental, emotional, and intellectual stimuli, it is 

natural to feel scared or ineffective! 

 

In my personal experience as a facilitator-participant, it was not uncommon to feel 

anxious or fearful the day of a scheduled meeting.  Despite advance preparation, 

I would still feel scared of facilitating a group of girls who I was afraid just didn’t 

care.  At that point, I saw a new set of faces every week because the group 

hadn’t stabilized, so neither the girls nor I knew what to expect in terms of 

attendance.  This was exacerbated by the fact that I didn’t know the local 
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language, and would often be laughed at by the girls in my attempts to 

communicate in Gujarati.  

 

What I found, however, was that my feelings of anxiety subsided as my love for the 

girls increased.  Initially, I lacked faith in the girls and myself, and would constantly 

fret and doubt.  My insecurity and lack of confidence stemmed from my ego, 

which demanded that I produce results instantly.  When I developed compassion 

for both the girls and myself, and allowed my love for the girls to fuel both the 

planning and execution of meetings, I automatically became a better participant-

facilitator.  The less I thought about myself, and how scared/ineffective/anxious I 

was, the more I was able to give the girls.  

 

Use a variety of teaching/learning approaches during sessions 

 

The multiple intelligences theory, developed by Howard Gardner (1993), proposes 

the existence of eight human intelligences that take into account the wide variety 

of human capacities. They include linguistic, logical/mathematical, musical, 

spatial, bodily/kinesthetic, naturalist, interpersonal, and intrapersonal intelligences. 

The theory argues that all human beings are born with the eight intelligences, but 

they are developed to a different degree in each person and that in developing 

skills or solving problems, individuals use their intelligences in different ways.  This 

broader vision of human intelligence points toward using a variety of 

instructional methods to engage different learning styles and strengths.  

 

Find how best to engage your group by trying the different types of methods listed 

below, and assessing which received the most meaningful response.  In my case, 

after the group became stable in terms of attendance, I was able to assess my 

girls’ skill sets more effectively.  I found that the group would be most engaged 

when actually doing something creative and hands-on such as drawing or writing, 

so I increased the number of activities that involved creating something with a 

pencil and marker.  During our Health Mela, the girls surprised me by creating 

beautiful posters regarding sanitation, tobacco/alcoholism, and nutrition on their 

own.  Not only were they engrossed during the sessions we held on health, but they 

actually took their posters home and finished them on their own time.  The same 

thing happened when I asked them to make their own signs for the sanitation rally.  

This, to me, indicated a skill set that it was important to engage in as many 

instances as possible. 
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Trust the girls 

 

The most important part of this program is having faith in the girls’ abilities to think 

critically and act.  This is an especially challenging belief to honour, as there will be 

times that the girls disappoint you.  There will be times where you feel frustrated 

because you believe they could have contributed more.  During this time, the 

most important thing is to maintain faith in your girls, and trust in their latent abilities, 

regardless of how long it takes for them to emerge.  Instead of succumbing to the 

desire to impose your knowledge on the girls, let them develop their own voices.  

This may be a slow, arduous process, and it will be tempting to simply dictate what 

the girls should think, how they should act, and what they should say.  This would 
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be the easier, more prescriptive route, whereas the objective of this program is to 

tailor the modules to the perceived needs of the girls.  Moreover, to succumb to 

this desire would imply a sense of intellectual superiority over the girls.  This requires 

what Freire would term being a “humanist”: 

 

A real humanist can be identified more by his trust  

in the people, which engages him in their struggle,  

than by a thousand actions in their favor without  

that trust.  Those who authentically commit themselves  

to the people must re-examine themselves constantly.  

This conversion is so radical not to allow of ambiguous  

behavior.  To affirm this commitment but to consider  

oneself the proprietor of revolutionary wisdom – which  

must be given to (or imposed upon) the people – is to  

retain the old ways.  The man or woman who proclaims  

devotion to the cause of liberation yet is unable to 

 enter into communion with the people, whom he or 

 she continues to regard as totally ignorant, is grievously  

 self-deceived (Freire 61). 

 

Limit the amount of decisions you make on the girls’ behalf 

 

Both small and big decisions will need to be made at every meeting.  Some 

decisions – like sitting in a circle – are made in advance, and are non-negotiable.  

However, other decisions – such as which prarthna to sing – should be left up to the 

girls.  By establishing decision-making either on a group or individual level as the 

norm, the girls in the group will hesitate less when making bigger decisions.  This 

process, however, needs to be scaffolded over time, and must be reinforced on a 

consistent basis.  Because most of the girls do not make decisions at home or 

within the community, they will hesitate to make decisions within the group, and 

will defer to the perceived “authority”, the facilitator-participant.  Establishing the 

decision-making power in the hands of the girls from the onset is crucial, as this 

dictates the extent to which the girls take ownership over the group.   The more 

girls make decisions on their own, the more they will apply what they learn within 

the group to their daily lives. 

 

Remember that even though it is easier to make decisions for the girls, and often 

takes less time, a true commitment to the empowerment of the girls requires an 

infinite amount of patience that looks beyond the extra few minutes spent on 

encouraging girls to make decisions on their own.  In the beginning, the ideas may 

not be as good, and the girls may take longer to come to a resolution, but this is 

irrelevant.  It is the process that matters.  Once the girls become accustomed to 

assuming positions of power within the group, they will more easily and efficiently 

make decisions regarding the course of the group, both in micro and macro terms.    
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Remember that seemingly small details can sometimes make a big difference 

 

Something as small as the location of your meetings, the time they are held, and 

what day of the week they are held can have a significant impact on your group 

dynamic.  In my case, it took a month before we, as a group, discovered the ideal 

time, day, and place for our meetings.  I found that the girls would sometimes 

make suggestions or agree to ideas that they didn’t actually believe were good 

ones.  For example, the group initially suggested we hold meetings in the 

community hall, but on the day of the first meeting, none of the girls came.  Later, I 

found out that the community hall is too far away from the main part of the village 

for the girls to be able to come to meetings at night.  Afterwards, I started holding 

meetings at one of the girls’ houses, but later changed the place to a more 

neutral and central place, because I was tailoring to an individual’s needs rather 

than the needs of the entire group.  Once this place was established, the group 

began to stabilize. 

 

Don’t take things personally 

 

In the beginning, when girls wouldn’t come to meetings after they had promised 

me that they would, I would get really disappointed, and assume that it was 

because the girls didn’t love me or care about me.  In one instance, I was 

supposed to go to the Narmada Mela with the girls, and they had said they would 

pick me up by foot from Jhagadia.  I waited 2 hours, but they didn’t show up.  I 

remember feeling so sad and dejected by the fact that they forgot about me.  In 

another instance, another set of girls had promised that they would come to 

meetings on multiple instances, but would end up not showing up.  Initially, I would 

feel hurt by what I saw as a “lie”, and blame myself for it, but this changed over 

time. 

 

The turning point for me was when I realized that these feelings were rooted in my 

ego, and my own personal need to feel validated or fulfilled.  This fixation with my 

own needs interfered with the purity of my work.  My insecurity was nothing but a 

manifestation of my own absorption with myself.   

 

I also realized that none of the instances cited above were intentional or spiteful, 

and if a girl didn’t come to a meeting, or didn’t come meet me as promised, it 

wasn’t because she didn’t care about me.   My journal entry from that time 

reflects this sentiment: 

 

November 9, 2006 
 
In a few hours, I’ll be leaving for Malpor in an attempt to mobilize 
girls around the idea of a self help group.  I need to be excited.  I can’t 
be down.  I can’t be insecure.  It just doesn’t make sense.  What am I 
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afraid of?  That nobody will listen?  That nobody will show up?  So 
what?  I’ll just try again.  And again.  As long as I keep trying with 
love, there’s nothing to be scared of, nothing to hesitate about.  So 
what if I’m going by myself?  I know my intentions are pure.  That will 
make itself apparent in due time, and things will fall into place.  I 
need to just jump in.  I need to stop thinking so much.  I need to stop 
coming up with stupid scenarios.  What if this happens?  What if that 
happens?  Stop it.  I know one thing – I love these girls.  I think they 
have so much energy, so much potential, so much love.  Would I be 
afraid to go talk to Naina, to hold her, to laugh with her, to love her?  
No.  So why can’t I see the same with the girls from Malpor?  They’re my 
sisters.  There’s nothing to be afraid of with family.  Take the step 
Prerna, take the step.  I know it seems dark up ahead.  I know it feels 
like you’ll fall.  You might stumble, you might fall, but it won’t be 
fatal.  You’ll get right back up and your love will give you the strength 
to keep walking ahead.  Keep your eyes straight ahead.  Don’t look 
down.  You know where you’re headed, even if it seems like you don’t.  
Just keep walking.  Just keep walking.   
 

If girls don’t come to meetings, don’t run after them 

 

Not all the girls in the community will find value in coming to meetings.  Some might 

come a few times in the beginning, lose interest, or be forbidden by their parents 

to attend, and stop coming.  Despite this fact, don’t try to set up incentives to 

persuade girls to come.  If they want to come, they will come on their own.  

Neither should you try to call them yourself for meetings – this has the potential of 

reducing your effectiveness and authority in the eyes of the community. 

 

During the initial phases of our group, I used to go call girls myself.  This is fine in the 

very beginning, but once the group has gained momentum, I believe the 

facilitator-participant should no longer take the time to call girls personally.  Even 

after the group had been established, I used to send girls to call one particular girl, 

Munni, over and over.  She barely came on her own, but because I found her to 

be articulate and vocal during meetings, I started using her as a crutch.  Hardly 

ever would Munni come on her own, and yet, I continued to send girls to remind 

her about meetings. 

 

Then, one day, after Munni made the commitment to run the Nutrition stall at the 

Health Mela and didn’t show up at the last minute, I realized my folly.  I had been 

depending on her for too long, and hadn’t given other girls an opportunity to 

speak up in the process.  After that day, I stopped calling Munni, and as expected, 

she stopped coming.  I accepted the fact that not all the girls would find value in 
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the group.  Whether they did or didn’t find value in the meetings, again, was a 

question of respecting and trusting my girls, and truly believing that they would 

make the right decision for themselves.  I couldn’t make the decision for them, and 

neither could I force girls to come by calling them repeatedly.  The onus was on 

them to come if they found it important, not on me.  When I realized this, the group 

dynamic changed completely.  Meetings became much more natural and self-

paced because only the girls who truly wanted to be there came.   

 

Remain cognizant of the social and cultural norms of the community 

 

Sometimes what may seem like the norm to you can actually turn out to be an 

aberration in your community.  There are social and cultural norms in place in the 

community that you may not be aware of.  The girls in your group might not be 

explicit with these norms, especially if it is something that is taken for granted in the 

community.  Try your best to remain conscious of these norms and systems, as they 

can potentially have a negative impact on the dynamic of your group if 

misinterpreted or disrespected in some way.   

 

In my case, when one of our group members fell ill and her parents refused to take 

her to the hospital, my impulse was to convince them otherwise, and bring a 

doctor to their home.  I learned later, however, that the family believed in 

worshipping Ambaji Mata on a Sunday and asking her for forgiveness before going 

to the hospital.  Instead of dismissing this belief, I respected it, but still kept visiting 

the girl to ensure that her condition hadn’t worsened to the point that a hospital 

visit was necessary.  The family knew what she had contracted, and believed that 

the illness simply needed to take its course, which it did.  Had I forced the girl to go 

to the hospital, I might have disrespected the family and in a broader sense, 

community-based healing knowledge.  By no means is this an easy decision to 

make, especially since my worldview automatically resorts to modern medicine, 

but I had to keep this impulse at bay until the point that I felt the family’s beliefs 

were jeopardizing her health. 

 

Develop mechanisms to allow involvement of girls, their parents, and the wider 

community in the program at all stages  

 

A collaborative approach can reinforce desired behaviour through providing a 

supportive environment for the life skills program.  The participation of girls, their 

parents, community workers, peer educators, and others in the design and 

implementation of this program can help ensure that the needs and concerns of 

all these constituencies are met in culturally and socially appropriate ways. 

Participant-facilitators whose concerns are addressed are more likely to 

demonstrate commitment to and ownership of the program, which in turn 

enhances sustainability and effectiveness. 
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INTRODUCTION 

 

5.1 DECIPHERING PATTERNS 

 

On a theoretical level, the activities in this manual unravel in the following three 

sets of patterns: 

 

Individual Level --> Group Level --> Community Level 

(Local to Global) 

 

The activities listed in this manual begin with the interrogation of individual 

identities, and eventually progress towards awareness of larger issues on a group 

and community level.  The program culminates with awareness building of issues of 

relevance to the community, and group-based action to ameliorate these issues.  

By the end of the program, the activities of the group should be action-based, and 

largely coordinated by the girls themselves.   

 

The purpose of this progression is to build connections between the individual, the 

group, and the community in a fluid manner, and to build confidence in both the 

abilities of individuals and the group as a whole to make a change. 

 

Concept based teaching/learning --> Application based teaching/learning 

(Soft Skills to Concrete Skills) 

 

In order to build cohesiveness within the group, and gradually scaffold individuals 

for community-based action, the program begins with concept based 

teaching/learning.  Concepts such as identity, girlhood, value systems, peer 

pressure, family systems, and marriage are interrogated through group games and 

discussions.  These sets of activities are followed by application based learning, 

which is more contextualized, and thrives on the creativity, initiative, and 

enthusiasm of the group.  At this level, the group should ideally have gained the 

confidence in themselves and in each other to work towards an action-based 

goal – the execution of a community performance, the organization of a health 

mela, the maintenance of a composting unit, participation in sanitation drives, the 

initiation of a savings and credit group, and if possible, the creation of a sales 

group that sells products within the community for a profit.  Depending on the 

context, there are a series of other community-oriented possibilities available.  The 

action/community-based project component of this program is completely 

dependent on context, so you will not find modules with respect to these activities. 

 

Structure ���� Relative Lack of Structure 

 

The ultimate objective of this program is to have the group shape the course of the 

program themselves with the help of the facilitator-participant.  As this degree of 

independence and self confidence cannot materialize out of thin air, the program 



 23

starts with structured modules, and eventually progresses towards module creation 

on part of the group members themselves.  The modules included below serve 

merely as the structural foundation for the group.  Guidance in the form of 

potential games, activities, and application-based experience will be provided, 

but the ultimate direction of the group depends on you and the girls.  This is the 

most exciting part of the program! 
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INTRODUCTION 

 

5.2 THE VISION OF THE PROGRAM 

 

EMPOWERING ADOLESCENT GIRLS: 

INTERROGATING LIFE THROUGH THE COLLECTIVE 

 

Adolescence is a critical transitional period in a girl’s life.  Through a life skills self 

help group, girls have the opportunity to build a support network and begin the 

process of interrogating their own identities as daughters, sisters, future mothers 

and wives, and most importantly, as individuals.  Through the group, girls are also 

afforded the opportunity to probe the meaning of values/character building, 

decision-making, peer pressure, self esteem, nutrition, sanitation, reproductive 

health, legal and political rights, and issues relating to the community as a whole.  

By deriving strength from both themselves and each other, girls have the potential 

to effect change on a community level, and demand their rights as women.  Most 

importantly, the group serves as a vehicle for adolescent girls to find their own 

voices, to develop vision, and harness their own strength for the betterment of 

themselves, their families, and their communities. 

 

Particular emphasis on the development of the following:   

� Agency 

� Self esteem 

� Self confidence 

� Decision making skills 

� Leadership skills 

� Long-term thinking 

� Local and global awareness 

� Community connectedness/cohesiveness 

 

GOALS 

� Development of self confidence, self worth, and self esteem through a 

supportive and nurturing environment that encourages the “you can” in 

individuals rather than the “you can’t” 

� Strengthening of decision-making skills through emphasis on having the girls 

take ownership over both the smaller and larger decisions of relevance to 

the group 

� Development of individual voices within the group through skills-based 

projects that require the girls to reflect on how to address an issue and act 

on it 

� Development of confidence in the group’s ability to effect change through 

a group-devised, community-based action project 

� Understanding of the importance of long term thinking through the initiation 

of an informal savings and credit program 
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� Creation of an environment conducive to collectively addressing issues of 

relevance to the girls 

� Individual and collective awareness and understanding of issues relating to 

nutrition, reproductive health, effective financial practices/savings 

mechanisms, legal structures, the role of individuals in 

community/district/state governance 

� Individual and collective empowerment that extends beyond the confines 

of the physical space 

� Connectivity with the community through a community project for the 

purposes of sustained impact beyond the girls themselves, and on a 

community level as a whole 

� Confidence building to influence family decisions and the community 
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INTRODUCTION 

 

5.3 AN OVERVIEW OF THE PROGRAM 

 

Establishing the Foundation – The Process of Building Community Rapport Prior to 

Group Formation 

 

Games Nights with Children of the Community 

Rapid Participatory Rural Appraisal (RPRA) 

Conduction of an Informal Survey 

Informal Home Visits  

Sanitation Drives  

Community Resource Mapping  

Community Dinner or Event  

 

Understanding Ourselves and Each Other 

 

An Introduction to the Group  

Appreciating the Strength of the Collective 

 

Self Perception  

Unraveling individual identities, listening to individual voices, understanding 

individual perspectives 

 

The Meaning of Girlhood 

What does it mean to be a girl?  How does girlhood differ from boyhood?  How 

many of these differences are perceived?   

 

Character Building 

Introduction to the philosophies of Swami Vivekanand, Sharada Ma, and Gandhiji 

in the form of readings interwoven through the beginning of each meeting 

 

Understanding Ourselves in the Context of our Feelings and Emotions 

Initiation of the process of thinking critically about ourselves, the decisions that we 

make, our likes and dislikes, and our feelings and emotions 

 

Questioning our Value Systems 

The meaning of values, our personal interpretation of the values essential to 

living/being, and their application to our daily lives 

 

Comparing our Value Systems to those of our Friends – Peer Pressure 

To probe deeper into the concept of values, especially in the context of friends 

and decision-making 

 

Understanding our Family Structures & Envisioning our Roles in Married Life 
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What does our family look like now?  What would we like it to look like in the future, 

when we get married?  What role do we envision ourselves playing?  What role do 

we envision our husbands, parents, and in-laws playing? 

 

Awareness Building 

 

Building Financial Security  

The Significance of Building Savings 

Initiation of a Savings and Credit Group 

 

Preserving our Health, Module 1  

Proper Nutrition; Prevention, Diagnosis, and Care of Anemia 

 

Preserving our Health, Module 2 

The Adverse Effects of Alcohol and Tobacco 

 

Preserving our Health, Module 3 

Sanitation and Personal Hygiene in the Context of Disease Prevention 

 

Preserving our Environment 

Sanitation, Waste Reduction, and Water Preservation 

 

Understanding our Bodies  

Sexual Development and Puberty Changes 

 

Defending Ourselves against Bad Elements  

Wen Lido Training 

 

Knowing and Understanding our Legal Rights  

What are my rights as a majdoor?  What are my rights as an adolescent girl in the 

context of sexual abuse?  What are my rights as a woman in the context of 

domestic violence? 

 

Understanding the Role of Community and State Governance 

What is a panchayat?  What is a sarpanch?  What role do these elements play in 

my community?  How can I take part in the governance of my community? 

 

Connectedness to the World 

What is the world outside of my village like?   

 

Community-Based Action - How Can We Make a Difference in our Community? 

 

Periodic Sanitation Drives 

Sanitation Rally 

Video-making on an Issue of Relevance 
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Group Managed Composting Unit 

Community-Based Action on an Issue of Relevance 

Literacy Classes for Illiterate Adolescent Girls 

Community Performances  

Village-level Health Mela 

 

Holidays of Interest: 

 

August 15th     Independence Day 

October 22nd     Diwali 

January 26th    National Republic Day 

March 4th      Holi 

March 8th      International Women’s Day 

April 7th      International Health Day 

 

Potential Places to Visit: 

 

Local Public Health Center 

Local Hospital 

Local Post Office 

Local Bank 

Local Police Station 
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THE EMPOWERMENT MODULES 

 
Note for the Facilitator-participant: 
 

Consider the following few sections as more of an “idea 

book” than as a set of prescriptive sessions.  In this manner, 

you will remain flexible and adaptive in the execution of your 

own sessions.  Pictures have been included in some instances 

to build understanding. 
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An Introduction to the Group – Appreciating the Strength of the Collective 

 

Purpose: 

� Introduction to the facilitator-participant and the members of the group 

� Philosophical introduction to the concept of a self help group 

� Group devised meaning of a “team” 

 

Materials Required: 

� Prarthna book 

� Random pictures cut in half (make as many pairs as dictated by the size of 

the group) 

� Picture of different types of teams or non-teams 

� Printed copies of “Hand in Hand” in the local language 

 

Activities: 

 

Prarthna: 

Do not lead the prarthna session.  In order to get the girls accustomed to making 

their own decisions, ask the girls to decide which prarthna they would like to sing.  

Since this is the first meeting, bring a book of prarthnas for the girls to peruse.  This 

may take longer than it should, but it is a good exercise in ensuring that the girls 

don’t become dependent on you as a facilitator-participant. 

 

Introduction game:  My Other Half  

 

Props:   

(1)  Sets of pictures cut in half, enough for each person to have one half of a 

picture  

 

Procedure: 

Give each participant-facilitator one half of a photo.  Each person should have a 

partner in the group that holds the remainder of their photo.  The task is for each 

participant-facilitator to find their partner, join their photos, and then find out the 

following information from them: 

 

1) Their name and their age 

2) Their favorite thing to do in their free time 

3) Their favorite type of food 

4) Their favorite time of day, and why 

 

After the pairs have introduced themselves to each other, the group should 

reconvene, and each of the pairs to introduce each other to the group.  They can 

respond to the questions posed as well as add any additional points of interest. 
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OR  

(if the girls already know each other relatively well) 

 

Icebreaking game: Jantar Mantar 

 

Procedure:  

All players in a circle, one player in the middle. The player in the middle closes his 

eyes, holds right hand pointing in front of him, and spins around. When done 

spinning, open your eyes and say, as fast as you can “Jantar Mantar Jantar 

Mantar”.  

 

The player you're pointing to, and his 2 neighbors, need to build an elephant in less 

than the time the middle player needs to say “Jantar Mantar Jantar Mantar”. An 

elephant consists of a trunk, made by the middle player, by holding your nose with 

one hand, and extending your other arm through the arm that holds the hand that 

holds the nose.  The neighboring players each form a big ear, using both arms. 

Don't forget to attach the ears to the elephant's head.  

 

Any player that cannot get his/her part done by the time the middle player does 

“Jantar Mantar Jantar Mantar” becomes 'it' and takes place in the middle of the 

circle.  

 

Defining the term “Team” 

 

Show the group pictures of different groups of people, some of them teams, others 

not.  Ask them to differentiate between the pictures, and pick the ones that they 

believe are teams.  Ask them to define why they believe these particular groups of 

people can be defined as teams. 

 

The following pictures will be presented: 

 

(1) A group of people sitting on an otla 

(2) A group of people at a shaadi 

(3) People working in the farm 

(4) A group of people cooking a meal  

(5) A group of people picking up trash in their village 

 

Discussion questions: 

 

(1) What defines a team? 

(2) How does a team form? 

(3) What does it mean to be part of a team? 

(4) Do we consider ourselves a team?  Why or why not?   

(5) When will be become a true team? 
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Teambuilding Game:  Group Sit 

 

Introduce the concept of a self help group, specifically through the lens of unity.  

Members of the group will engage in a game and poem reading centered around 

the theme of “unity”. 

 

Ask the girls to form a circle and stand shoulder to shoulder.  Next, ask all the girls to 

turn to the right, put their hands on each other’s waists, and step inwards until they 

are in a tightly knit circle.  Ask that the girls sit on the lap of the girl behind them.  

This will form a circle of intertwined girls, with weight evenly distributed throughout 

the group.  If done correctly, none of the girls should sense a load on their legs, 

and neither should they feel any discomfort with sitting on their neighbor’s lap.   

 

Discuss how this is possible with the group.  

 

                                                           

Make sure the following points are brought up: 

� Each member of the group is responsible for both giving and receiving 

support.   

� One person’s lack of faith or hesitation in providing support or sitting down 

can potentially make the entire group falter.   

� In unity lies a sense of weightlessness, a network of mutually assured support.  

With each other’s trust and support, we can shoulder the heaviest of 

burdens without faltering.   

 

Poem Reading: 

Haath mein Haath 

 

Ekta mein maine payee apni shakti 

Khuli meri aankhein 
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Oothi meri jhuki nazar 

Jaage mere dabe hue sapne 

 

Pehechaan liya hai maine apne aap ko 

Jhaakh liya hai maine apne andar 

Mein kabil hun 

Mein kuch bhi kar sakti hun 

 

Akelapan ka saath chodke 

Behano ka haath nibhaya hai maine 

Ab kuch namoomkin nahi 

Ab jeet mere haat mein hai 

 

To lo mera haath 

Badhao apna haath 

Batao apne sukh, dukh 

Pao sari duniya 

 

Making the Connection: 

 

Ask the group to interpret the poem on their own terms, and make the connection 

between the game, the poem, and the purpose of the self help group.  Facilitate 

discussion regarding how the group can be potentially beneficial on both an 

individual and group level.   



 34

Identity:  How Do I Define Myself? 

 

Purpose: 

To encourage the group to begin the process of understanding themselves and 

each other as individuals, including what they are capable of and what they can 

learn from each other.   

 

Materials Required: 

� 2 sets of index cards (of different colours) 

� Poster boards 

� Sketch pens 

� Pencils 

� Rubbers 

 

Activities: 

 

Prarthna 

 

Icebreaking game:  Common Ground 

 

Props:  

Enough pairs of shoes (or any other object that can serve as a placeholder) for all 

participant-facilitators, minus one.  

 

Procedure:  

Group stands in a circle in front of their pair of shoes, with one person standing in 

the middle (no empty pair of shoes should be available as a spot). The person in 

the middle says “I seek common ground with….people who love doing garba!” 

Anyone who loves doing garba, including the person asking the question, must get 

up and run across the circle to find a pair of shoes to stand behind. You can’t take 

the place of the person next to you! There will be one person left in the middle who 

must ask the next question. Possibilities include: people who… like the color red! 

Likes rice better than rotla! You can also guide the questions a little deeper… “I 

seek common ground with people who…want our community to be clean.” The 

facilitator-participant may choose to ask the first few questions to get the game 

going and set the tone.  

 

What I can do well and what I want to learn cards: 

 

In order to assess group strengths and needs, ask that the girls write the following 

on two separate cards:  1) what they know how to do really well, and 2) what they 

want to learn how to do.  

 

For the girls that are illiterate, assign them to a literate “friend” that can help them 

write their thoughts down.  Once the girls have finished writing, ask them to share 
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what they wrote on each of their cards.  If there are overlaps between the first set 

of cards and the second set of cards, use this as an example of how they can 

learn from each other as well as they can learn from the facilitator-participant.   

 

The Memory Thief: 

 

In order to make this more exciting, have a group-member or a co-facilitator dress 

up as a thief (it can be as simple as putting a blanket over your head), and go 

around the group waving their hands around each person’s head).   

 

Assign girls into pairs and tell them that a “memory thief” has just been sighted in 

the area.  Within 10 minutes, all your memories will be erased.  You have 10 minutes 

to record your happiest memories about your childhood.  Spend 10 minutes 

writing/thinking about what you would try to save about yourself, and then share 

your thoughts with your friend.  Afterwards, have the pair share what they learned 

about their buddy with the group. 

 

           

 

 

Model the exercise before the girls begin to write with your own happiest memories 

from your childhood.  For example, if I were to save my most treasured memories, I 

would save my memories of climbing guava and mango trees in my nana and 

nani’s house, and having my nani make me guava jam.  I would also save my 

memories of India, where I used to play football on the terrace of our building with 

a group of 10 kids.  In more recent times, I would save my memories of my dog, 

Toby, and the way he looks at me when I get up in the morning.  I would also save 
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memories of my family during family outings to the beach, where we used to eat 

Indian food near the sea together.   

 

The purpose of this exercise is to begin the process of building one-on-one 

relationships between girls, and having them share parts of themselves that the 

group would not normally learn about.  This particular exercise will give both the 

girls and the facilitator-participant a preliminary glance into the girls’ perception of 

the most valued aspects of their identity. 

 

Ask the girls the following questions: 

 

1)   What do the memories we wanted to save indicate about the memories we 

value the most?   

2) What people do we value the most in our lives based on these memories? 

3) What new things did we learn about each other through this exercise? 
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Identity:  Understanding Ourselves in the Context of our Feelings and Emotions 

 

Purpose:   

To encourage girls to begin the process of thinking critically about themselves, the 

decisions that they make, their likes and dislikes, and their feelings and emotions.  

Additionally, these activities have the aim of setting up a safe space to share 

thoughts, feelings, and emotions. 

 

Materials Required: 

� Feelings and emotions cards 

� Pens and pencils 

� Paper 

 

Activities: 

 

Prarthna 

 

Choosing Sides game: 

 

The girls were instructed to go to a certain side of the room based on their 

response to the choices given.  The girls in each group was then asked to explain 

why they chose the side they did.  The following questions choices were given: 

 

I’m the eldest child  I’m the middle child   I’m youngest 

I like being a girl   I don’t like being a girl 

I never cry    I cry sometimes    I cry a lot 

I like doing housework  I don’t like doing housework 

I/my family does bacchat I/my family doesn’t do bacchat 

I was born in this village  I was born somewhere else 

I’ve been on a bus or train I’ve never been on a bus or train 

I like living in a village  I wish I lived in a city 

I like going to school  I don’t like going to school 

I barely get time to play  I spend most of my day playing 

I want to get married soon I don’t want to get married for a long time 

 

Feelings game: 

 

The girls were given cards that contained pre-written statements.  We passed the 

cards around the group while counting, and the girl that held the cards at the 

number “10” was instructed to randomly select a card from the deck and respond 

to the question.  The questions consisted of the following: 

 

“I feel happy when…” 

“I feel sad when…” 

“I feel scared when…” 
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“I feel inspired when…” 

“I feel thoughtful when…” 

“I feel angry when…” 

“I feel jealous when…” 

 

Story-Writing: 

 

Based on their responses from the previous game, ask the girls to write a story that 

elaborates on one of their responses.  For example, if they said they feel scared 

when their uncle comes to their house, ask them to write a story explaining why 

they feel this way.  If the feeling is a negative one, ask the girls to write about what 

they think they can do to change the situation in order to make it a positive one. 

 

Model a sample story for them based on one of your own responses during the 

game.  This way, the girls will have a better idea of how they should construct their 

own stories. 

 

Once the girls have written their stories, ask them to share what they have written 

with the group.  If the girl was not able to come up with a plan for how to change 

a negative situation into a positive one, ask the group to make suggestions on how 

to do so. 
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Identity:  The Meaning of Girlhood and Womanhood, Part 1 

 

Purpose: 

To facilitate the process of thinking about what a specific aspect of the group’s 

identity:  girlhood.  What does it mean to be a girl?  What are the differences 

between boys and girls?  How many of these differences are real?  How many are 

perceived?  What can we do through the group? 

 

Materials Required: 

� Notecards 

� Pens 

� Pencils 

 

Activities: 

 

Prarthna 

 

Memories of Girlhood: 

 

Ask the girls to write down or recall their earliest, most significant, and meaningful 

memory of an experience related to discovering they were girls and therefore 

different from boys.  It should be an experience where the difference was made 

apparent either through an event, the words of someone else, what the girls saw 

or heard, etc. 

 

Model the activity for them by presenting an example of your own earliest, most 

significant memory of being a girl.  My memory goes back to when I was about 8 

years old, and my Dadi used to live with us.  At that time, my Dadi blatantly 

favoured my brothers because they were boys, and denied me things simply 

because I was a girl.  I remember one day, I came home from playing outside, and 

I wanted to eat the sweets my mom had made earlier.  My Dadi stopped me from 

eating them, and said they were for my brothers, and I had eaten too much 

already.  In reality, I had barely eaten any of the sweets.  I went and cried to my 

mummy about it, and she told me that my Dadi had always treated boys better 

than girls. 

 

Girl Memory Role Plays: 

 

Once the girls have written down their memories, split them up into two groups, 

and have them discuss what each of them wrote down.  Tell them to select one of 

the memories to act out for the rest of the group.  If the girls aren’t willing to act 

anything out, go around the group and ask everyone to share their specific 

memory. 

 

What do these memories consist of? Ask the girls to keep these memories in mind. 
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Daily Schedules Role Play: 

 

Now ask the girls to think about what they do the whole day, and compare it to 

what their brothers or male cousins do.  What is the difference?  Ask the girls to act 

out the differences between the two people side by side, hour by hour.  For this 

activity to work well, ask two girls to volunteer to be a boy and a girl, and yell out 

the time of day when the two characters come to the front of the room and take 

their positions side by side.  Based on the hour stated by the facilitator-participant, 

the two characters should act out either what they do at that hour if they are 

playing the part of the girl, or what they perceive boys do at that hour if they are 

playing the part of the boy. 

 

Discussion questions: 

 

1) What differences did you find between the two characters’ daily schedules? 

2) Were there more differences than similarities? 

3) Why do these differences exist?  I 

4) Is it true that women have a certain role in life and men have another role? 

5) Do men and women have different sets of rights? 

6) Should men and women have different sets of responsibilities?  To what 

extent? 

 

Ask the girls to keep this discussion in mind for the next session on girlhood and 

womanhood. 
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Identity:  The Meaning of Girlhood and Womanhood, Part 2 

 

Purpose: 

To facilitate the process of thinking about what a specific aspect of the group’s 

identity:  girlhood.  What does it mean to be a girl?  What are the differences 

between boys and girls?  How many of these differences are real?  How many are 

perceived?  What can we do through the group? 

 

Materials Required: 

� Gender inequalities fact sheet 

� Chalkboard/poster board 

� Notecards 

� Pens 

� Pencils 

 

Activities: 

 

Perceived Similarities and Differences 

 

Write down the following list on a chalkboard/poster board, and ask the girls what 

they think are the differences between boys and girls?  In terms of: 

 

� Education/schooling 

� Occupation/work 

� Family/home life 

� In public places 

� Intelligence 

� Abilities 

� Physical differences 

 

Note what differences the girls state that are actual differences (as in physical 

differences), and the types of differences that are societally constructed (ie boys 

are smarter than girls).  Push the girls to question which ones are actually true, and 

which ones they’ve been led to believe. 

 

The Hard Facts: 

 

Once the girls have discussed what the believe to be the differences between 

boys and girls in India, hand out the fact sheet about gender inequalities in India.  

Have the girls read the sheet out loud, and discuss which statistics they find 

surprising. 

 

INDIA: 

 

Literacy: 
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Literacy rate for women in Gujarat:  59% 

Literacy rate for men in Gujarat:  81% 

 

Child Sex Ratio 

There are 927 females for every 1000 males in India 

There are 883 females for every 1000 males in India 

 

UNICEF estimates that there are up to 50 million girls “missing” from India’s 

population because of termination of the female fetus or high mortality of the girl 

child due to lack of proper care.  Female feticide increased by 49% between 1999 

and 2000 

 

Women and Labour 

In no Indian state do women and men earn equal wages in agriculture 

Women earn 75 rupees for every 100 rupees earned by a male for comparable 

work 

 

Women and Nutrition 

The average nutritional intake of women is 1400 calories daily.  The necessary 

requirement is approximately 2200 calories. 

92% of women in India suffer from gynecological problems 

300 women die everyday due to childbirth and pregnancy related problems 

 

Women and Abuse 

In the year 2002: 

45 women were raped everyday 

121 women were sexually harassed everyday 

21 were murdered due to dowry everyday 

133 were tortured by their husbands and in-laws everyday 

Over 40% of married Indian women face physical abuse by their husband 

 

WORLDWIDE: 

 

Women and Poverty 

70% of the 1.2 billion people living in poverty are female 

 

Women as Workers 

Women do more than 67% of the hours of work done in the world 

Women earn only 10% of the world’s income 

Women own only 1% of the world’s property 

Women are paid 30-40% less than men for comparable work  

60-80% of food is produced by women 

Women make up less than 5% of the world’s heads of state 

 

Women and Education 
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60% of the 130 million children in the age group 6-11 years of age that don’t go to 

school are girls 

67% of the world’s 875 million illiterates are women 

 

Some discussion questions: 

 

1) Do these statistics also apply to our community?  How? 

2) Ask the girls to give some examples of how they have seen these statistics 

play out in real life. 

3) Is there anything surprising about these statistics?  Why? 

4) Why do these inequalities exist, and what can we do to bridge the gap? 

 

Rip them Up!: 

 

Ask the girls to now write down something they can’t do because they are girls.  

For example, they can say, “Because I am a girl, I can’t wear jeans.”  Once 

they’ve written down their thoughts, tell them to share them with the group.  Once 

the thoughts have been shared, ask the girls to rip up their chits.   

 

Emphasize the fact that there are some differences between men and women we 

can’t change, but what we can change everything else.  We can do all the things 

that men can do.  We can be all the things that men can be.  The limitations are in 

our minds, and don’t actually exist unless we want them to.  
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Identity:  Interrogating our Individual Value Systems 

 

Purpose: 

To discuss the meaning of the word “values”, and begin the process of 

understanding individual value systems.  Intuitively understanding the meaning of 

the word is one step, but becoming more conscious of our own value systems, and 

how we apply them in everyday life, and another big step.  

 

Materials Required: 

� Values pre-written note-cards 

� Blank index cards 

� Paper 

� Pens and pencils 

 

Activities: 

 

Prarthna: 

 

Personal Story Narration: 

 

Start the story with the narration of a personal story that reflects your own set of 

values, and how you apply them in your own life.  This will give the girls a sense of 

the meaning of the word, “values”, and also give them an opportunity to think 

about the types of situations they have been in that have challenged their value 

systems, and what they have done in response.   

 

My story: 

 

“When I boarded my train to Delhi, the conductor told me that my ticket was still 

on the waiting list, and I shouldn’t have boarded the train in the first place.  Do you 

all know what a waiting list ticket is?  No?  It means that I don’t actually have a 

seat on the train even though I’ve paid for a full price ticket.  At this point, I was 

scared that he would ask me to leave the train at the next station, but luckily, he 

didn’t.  I started wandering the train in search of a seat, but couldn’t find any 

because the train was completely packed.  I was scared that I wouldn’t be able 

to find a seat all night.  At this point, it must have been around 10:30/11:00pm.  As I 

was waiting near the door to talk to the conductor, two men came up to me.  

They said they’d heard that I didn’t have a seat, and offered me a berth in their 

compartment.  I was really suspicious, and turned down their offer initially.  They 

said the seat used to belong to a small child, but he was sleeping with his mother 

instead.  I was somewhat comforted by this explanation, and relented.  I had no 

choice, after all.  Where would I sleep otherwise?  I made the assumption that the 

woman was one of their wives.  That was a mistake.   
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When I reached the compartment, they gave me the highest berth.  Do you know 

how the berths are set up in a train?  In a three tier train, there are three beds 

attached to the wall on each side.  I climbed up to my bed, and sat up for a while 

because I was uncomfortable.  The conductor came by in the meantime, 

checked my ticket, and told me to stay where I was.  As night approached, 

everybody started turning their lights off, and I finally felt more comfortable to lie 

down.  It was somewhat awkward, because the guy in the berth in front of me, 

except one level lower, kept staring at me.  I decided to ignore him.  After I had 

fallen asleep, I felt something.  I woke up scared.  I realized that the guy in front of 

me was pulling my blanket and trying to touch my arm.  I told him to stop 

repeatedly through the night, and he finally did at one point, but I didn’t sleep at 

all.  I was so scared.  I’ve never had such a harrowing night in my life.  In the 

morning, I left the compartment and sat with another set of people. 

 

When it was time to leave Delhi, my family insisted that I shouldn’t take a train 

alone, and fly instead, but I refused.  I told them that I wouldn’t let my experience 

get the better of me.  I chose to go back by the same train, determined to make 

the return more pleasant than the trip there.  I was really scared because my ticket 

was RAC, and I didn’t have a definite seat again, but I made up my mind to try 

anyway.  In the end, I found a berth with a really nice family, and met some 

amazing people to talk to along the way.  It was a completely different 

experience, one that I wouldn’t have had if I had decided that I was too scared to 

return by train alone. “ 

 

Discussion questions:  

 

1) What does this story tell you about what I value? 

2) Was it hard to honour these values?  Why? 

3) Is it hard to act out our perceived values in real life?  Why? 

 

Values Case Study 

 

“You live in that house over there, and your neighbor is a family of five – a 

grandmother, her daughter, the husband, and two children.  The grandmother 

drinks every night and curses at her daughter.  You can hear the daughter crying 

every night and the following morning.” 

 

Discussion questions: 

 

1) What action do you take, if any? 

2) What does this say about your value system? 

 

Values Game 
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The purpose of this exercise is two-fold – 1) to begin the process of 

understanding/developing strong individual value systems and 2) to see how the 

girls’ value systems differ from each other, and what commonalities run through 

the group.   

 

Lay out the pre-written set of index cards on the floor in the middle of the group.  

The cards should include the following values: 

 

Independence     Unity 

Beauty      Helping Others 

Wealth      Health 

Family      Friendship 

Love       Marriage 

Courage      Peace 

Religion      Hard Work 

Commitment     Loyalty  

Justice      Truth 

Cleanliness      Happiness 

Motherhood 

 

Hand out a blank set of cards to the group, and ask them all to write down a value 

that has not been included in the pile on the floor.   

 

 
 

Once they have added their own cards to the pile, ask the group to select three 

values that they believe are the most important in their own lives.  They shouldn’t 

pick up the cards, because there will be a limited number of cards, and also 

because the other group members shouldn’t know what they picked.  Give out a 
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chit to each of the girls, and ask them to write their selected values on the piece of 

paper. 

 

Next, hand out blank drawing sheets, cloud/dress/house shaped templates, pre-

cut pictures, and a set of magazines to the group.  Ask the girls to trace the 

template onto their paper and then write out why they picked the values they 

selected from the pile.  They can also use pictures to represent why they picked 

the values they did if they are illiterate. 

 

 

 

Discussion questions: 

 

1) Why do you think the value you picked is important? 

2) How do you apply this value in your own life? 

3) Can you give an example of the last time you stood by this value? 

4) Is it hard to apply this value in your life consistently?  Why or why not? 

5) Where did you gain this value from?  Family?  Friends?  Yourself?   
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Identity:  Comparing our Value Systems to those of our Friends’ – Peer Pressure 

 

Purpose: 

To probe deeper into the concept of values, especially in the context of friends 

and decision-making.  What do our close friends value?  Do these friends help us 

grow, or do they stunt our growth?  Do we listen more to our friends or ourselves?  

Do we follow the crowd or chart our own course?  Why is it important to be 

individuals? 

 

Materials Required: 

� None 

 

Activities: 

 

Prarthna 

 

Story Narration: 

 

As with the previous session, start by narrating a story about peer pressure in your 

own life.   

 

When I was new to the United States, it was really hard for me to make new friends 

because I was so different.  I had an accent, I dressed differently, and I didn’t do 

the things that American kids did.  People used to laugh at me and make fun of 

me.  They’d say I smelled bad and dressed funny.  They’d tell me to go back to 

India.  We didn’t have that much money, and my parents both worked really hard 

to support the three of us, so I didn’t have as many new clothes as they did.  Out of 

everybody, there was one girl, Mandy, who was really nice to me, and made 

friends with me.  It was because of Mandy that I gained confidence in myself and 

made new friends.  She didn’t listen to what other people said and came and 

talked to me because she was a good person.  I barely understood what she said 

because she talked so fast, and she barely understood what I said, but we 

became really good friends anyway.  It didn’t matter that we were so different.  I’ll 

never forget Mandy.  

 

Discussion questions: 

 

1) How did I feel in the story? 

2) Was what Mandy did hard?  Was it the same or different from what 

everybody else was doing?  Do you think it took courage?   

3) Who do you think you’re more like?  Are you more like Mandy or are you 

more like the children that used to tease me?   

4) What about your friends?  Who is your best friend?  What qualities does your 

best friend have?  
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5) Does he/she do everything that everybody else does, or do the two of you 

do things differently?  Ask the girls to share stories. 

 

Case Study Role Plays: 

 

Split the group up into two.  Give each of them a scenario and ask them to act it 

out.  Tell them to act out the end of the scenario and explain why they chose to 

end the story the way that they did. 

 

Scenario 1: 

 

Your friend, Raksha, is in love with a local boy, Kalpesh, in the village.  The parents 

would never approve of their marriage.  You’ve heard that Kalpesh drinks and ill 

treats girls.  He doesn’t seem to respect your friend very much, and you think he 

wants to take advantage of her.  Both of them say they’re in love.  Raksha used to 

be in the 9th standard, but decided that she didn’t want to go to school anymore 

because she wanted to run away with Kalpesh.  She comes to you for advice.  

What do you say to Raksha?   

 

Scenario 2: 

 

You and your best friend, Mala, both work and earn money that you get to keep.  

Your best friend wants new jewelry every month.  She spends all the money she 

earns on buying jewelry.  You go into town one day and she urges you to spend 

some of the money that you’ve been saving to help your mother pay for your 

sister’s wedding.  The earrings are really pretty.  What do you do? 

 

After a few months, Mala starts chewing tobacco because she feels really tired 

after work.  Besides, everybody else seems to be doing the same thing.  She offers 

you some.   What do you do? 

 

Discussion questions: 

 

1) Does this happen in our village? 

2) Have we ever been in these or similar types of situations, where we had to 

make a difficult decision? 

3) Is it hard to go against what most people are doing?  Why?   

4) How can we remain strong in the face of peer pressure? 
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Understanding our Family Structures & Envisioning our Roles in Married Life 

 

Purpose: 

To discuss the meaning of family, and the roles men and women take in our 

families.  What does our family look like now?  What would we like it to look like in 

the future, when we get married?   

 

Materials Required: 

� Pre-written family roles notecards 

 

Activities: 

 

Prarthna 

 

Family Structures and Gender Roles Game 

 

I brought two identical sets of cards with me, all of which contained different roles 

that men and women take on in a family.  I went through both sets with the girls, 

with the first representing the current state of their families, and the second 

representing what they would ideally like to happen after marriage.  I placed both 

sets of cards side by side on the floor so that they had a chance to look the two 

over.   
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Building Confidence:  Community Performance Preparation 

 

Purpose:   

To prepare for a community performance  

 

Materials Required: 

� None 

 

Activities: 

 

Prarthna 

 

Warm Up Games 

 

Synchro-clap 

All players in a circle. One player starts the game by making eye contact with 

another player. Then, both clap their hands simultaneously. The 'receiving' player 

then makes eye contact with another player, and they synchro-clap. And so on.  

Once a firm rhythm is established, start accelerating slowly.  

 

Energy 1-10 

Everyone in a big circle, squatting down. We will count 1 to 10, all together, 

moving up, with increasing energy level. 1 is hardly audible, 10 is as loud as 

possible, everyone standing straight, hands reaching up.  It's important to watch 

each other, to ensure we're all at the same energy level. Also make sure that the 

increase in energy is nicely gradual.  

 

Naatak Storytelling: 

 

Instead of beginning with the assignment of characters and rehearsal of the script, 

start by telling the girls the story first: 

 

The story begins with a drama on alcoholism in the village.  Padma, the main 

character, sees the play and feels really sad because her mother is also an 

alcoholic.  Her father left the family before she was born, and since then, her 

mother has been an alcoholic.  She has one brother who works in Surat and sends 

them money, but otherwise, they live by themselves.  Padma practically supports 

the family through majdoori, but because they never have enough money, she 

never had a chance to go to school.  After seeing the play, she realizes that 

something needs to be done about her family, and decides to start with herself.  

She starts learning how to read and write in the khet with her friend, and eventually 

becomes functionally literate.  One day, the mailman comes with a money order, 

and tries to cheat the family out of part of their money.  Padma catches him 

because she’s able to read the form.  This is when the mother realizes that she 

doesn’t know anything about her daughter, and has never really felt proud of her 
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until this moment.  She sees how much she’s neglected her, and feels repentant.  

Both mother and daughter promise to stay together and rebuild their family slowly. 

 

Discussion of the story: 

 

At this point, ask the girls if there is anything in the story that they would like to 

change.  Discuss what the point of the story is, and how it can be made to sound 

more authentic.  Once the girls have given their suggestions, ask them if they 

would like to perform this play. 

 

Assignment of characters and role play: 

 

Ask the girls to volunteer their names for the characters in the play.  Next, go 

through each of the scenes individually in terms of what happens.  Work with 

Ranjanben to get the girls to understand where they should stand, and how the 

scenes transition.  Encourage the girls to use their local language in the dialogue 

instead of depending on us to tell them the script. 

 

Character assignments: 

 

Padma:     

Asmita:    

Padma nu ma:    

Magankaka Tapali:   

Friends in the khet:   

Bhagwan:    

Wife:     

Husband:    

Narrator:    

 

Props: 

Three sets of plates  

A broom 

A bed 

A bottle of alcohol 

6 sets of khetre tools 

6 sets of tiffins 

6 sets of plastic bags, one of which contains a notebook and a pen to write 

alphabets on 

A comb 

Sets of paper and a pen for the postman 

 

Costumes: 

Man outfit for Rajubhai 

Sari for Rajubhai’s wife 
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God outfit for Bhagvan 

Old woman sari for drunk mother 

Postman outfit for the postman 

 

THE PLAY 

Rebuilding Ourselves Piece by Piece 

 

Characters: 

Padma:  the illiterate daughter  

Shantaben:  the mother 

Shanti, Sunita, Asmita, Rupa, and Leela – the girls who work in the khet with 

Padma, out of which only Asmita is literate 

Mailman 

Bhagwan 

Rajubhai’s character played by a government worker 

Rajubhai’s wife’s character played by a government worker 

Village crowd 

 

Scene 1: 

Village naatak 

 

The set-up:  A crowd is sitting and watching a drama being performed by a 

government sponsored group.  Everybody, including Padma and her mother, is 

watching attentively as the performance comes to a close.  The closing scene 

takes place in a mandir. 

 

Ishwar: Beta Raju, jo tane kharekhar j dukh thai hoi to jaagya tyathi savar.  Aajthi j 

daru chodi de.  Bhagwan tane tek jaanvava mate shakti aapsho. 

 

Rajubhai starts crying in front of God, and in the meantime, his wife runs onto the 

stage, gets down on her knees, and thanks God for listening to her prayers.  

 

Seeing his wife crying, Rajubhai puts his hands on her shoulders, helps lift her to her 

feet, and asks for forgiveness from both God and his wife. 

 

Rajubhai:  Forgive me, wife.  Alcohol has consumed our family and destroyed our 

peace and happiness.  God has spoken to me and shown me the way.  We will 

rebuild our lives together.   

 

Husband and wife walk off the stage together, hand in hand, and the crowd starts 

clapping and making comments.  At this point, the two characters bow, and start 

talking to the crowd about the adverse effects of alcoholism.   
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At the end of the show, the crowd disperses, and only Padma remains.  She sits 

alone in the center of the stage, deep in thought.  She looks up suddenly, her eyes 

ablaze. 

 

Padma:  When will my mother understand? When will she realize that drinking 

won’t bring Papa back?  When will she notice me, and realize that I love her?  If it 

wasn’t for bhaiya sending us money from Surat, we would never be able to survive.  

(Shaking head and slowly getting up)  I have to find a way to bring her back to the 

way she used to be.  I have to.  But how? 

 

After having said this, Padma slowly gets up, shakes her head, and walks off the 

stage, shoulders slumped. 

 

Scene 2: 

Padma in the khet with her friends 

 

The set-up:  Padma and her friends are working in the khet together and singing 

Gujarati songs.  Padma looks distressed, and isn’t singing along.  The girls notice, 

and stop singing. 

 

Asmita:  What’s wrong, Padma?  Why aren’t you singing along?   

 

Padma:  Nothing, I just don’t feel well. 

 

Sunita:  C’mon, something is definitely wrong.  Tell us. 

 

Padma: You were at the naatak last night, right?  (the girls all nod their heads).  It 

made me realize how badly I want things to change.  I want my mother to be 

happy again.  I always wanted to go to school like my brother, but after our father 

ran away, I was born, and my mother couldn’t afford to send me to school 

anymore because she started drinking all our money away.   

 

Leela:  Hmm.   

 

Asmita:  You want your mother to be proud of you, right, and realize that she 

should give up drinking because it’s important to you? 

 

Padma:  Yeh, but my mother barely knows I’m alive.  She’s drowning in her sorrow 

for my father.  How can I get her to notice me now, after 14 years? 

 

Asmita:  How about you learn how to read?  That way you can show your mother 

how much you’re capable of! 

 

Padma:  (Padma looks at Asmita with newfound hope) Can you help me? 
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Asmita:  Of course I can help you.  Anything to make you smile again.   

 

Padma:  How about we start tomorrow?  We can eat lunch and study everyday.   

 

Asmita:  (smiling) Tomorrow will be a very special day. 

 

All the girls laugh and begin singing again, Padma included. 

 

Scene 3: 

Padma sitting with Asmita in the khet  

 

The set-up:  The other girls are eating their lunch and listening along, but mostly 

talking to themselves and combing each other’s hair.  Asmita and Padma are 

sitting together and learning the alphabet. 

 

Asmita and Padma:  K kamal nu k, kh khetre nu kh, g Ganpati nu g, gh ghar nu 

gh… 

 

Asmita takes out her slate and pen and tells Padma to write the letters down by 

herself, one by one.  Padma begins writing slowly.  Her letters are big and sloppy, 

but Asmita encourages her to keep trying, and draws an outline of the letters for 

her.   

 

Padma:  This is difficult.  I don’t know if I can do this. 

 

Asmita:  That’s why I’m here.  Don’t stop.  Keep going.  You’ll get it slowly.  I 

promise. 

 

Scene 4: 

Padma at home 

 

The set-up:  Padma’s mother is passed out on the bed, drunk.  There is a bottle next 

to her head.  Padma is sweeping the floor and setting up dinner.  She looks up at 

her mother from time to time and shakes her head. 

 

Padma:  (shaking her mother)  Ma, ma.  Get up.  It’s time to eat.  Get up.  You’ve 

barely eaten anything today.   

 

Mother:  (getting up slowly and looking around blankly) Who’s that?  Where am I?  

Oh, Padma, it’s you.  What is it?  What happened? 

 

Padma:  Nothing, ma, time to eat dinner.  You drank too much again, didn’t you? 

Mother:  (looking dejected)  Papa hasn’t come back from work yet?  It looks like 

he’s late again today. 
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Padma:  (sighing)  Ma, Papa disappeared 14 years ago.  He’s not coming back.  

But I’m here.  I’m your daughter.  Don’t you care about me?  Look, I’m learning 

how to read from Asmita. (Padma takes out her slate and pen and shows it to her 

mother)  Aren’t you happy for me?   

 

Mother:  (looking blankly at the slate) Take out a plate for Papa.  We’ll have to eat  

without him again today.  He’ll probably come late at night again.  (rubbing her 

eyes).  Ugh, I’m so tired.   

 

Padma takes out three plates, but keeps one of them empty.  They eat their dinner 

in silence.   

 

Narrator:   

 

1 month passes, and Asmita successfully teaches Padma how to read and write.  

For the first time in her life, Padma knows how to sign her own name, and has even 

started reading short stories on her own.  Her mother, however, continues to drink, 

and doesn’t notice the progress her daughter is making on her own.  One Sunday, 

something happens that changes everything. 

 

Scene 5: 

Sunday morning 

 

The set-up:  Padma and Asmita are sitting outside together.  Asmita is combing 

Padma’s hair.  Padma’s mother is lying on the bed inside the house.   

 

Asmita:  Look, the mailman is coming.  Aren’t you expecting a money order from 

your brother? 

 

Padma:  You’re right, here he comes.  How are you bhai? 

 

Mailman:  Fine, thank you.  (flipping through some pages)  Here you go.  Put your  

thumbprint here, and I’ll give you your 200 rupees.  I’m running late today, so let’s 

get through this quickly. 

 

Padma:  (flipping through the mail order).  200 rupees?  But this says 250 rupees!  

What are you trying to do?  You cheat!  You’ve been fooling us all along!  Give me 

the entire amount, and then I’ll sign.  And I don’t thumbprint anymore, I know how 

to sign my own name now.  Understood?   

 

The mailman is shocked.  He starts to cough really loudly out of embarrassment.  

Hearing the commotion, Padma’s mother hobbles out of the house.   

 

Mother:  (rubbing her eyes)  What’s going on?  Why all the commotion? 

Asmita:  Mother, Padma just caught the mailman red-handed.  He’s been 
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cheating you out of money for years.  Instead of 250 rupees, he’s been giving you 

only 200.  Can you believe it?       

 

Mother:  (going from dazed and sleepy to angry)  Thief!  How dare you!  (she 

lunges at the mailman suddenly, and then looks at Padma).  Padma, you saved 

us!  When did you learn how to read?  Where was I? 

 

Padma:  Mother, I’ve been learning for the past month so that I can help you.  I 

tried to tell you, but you didn’t listen because you were drunk.  You’re always 

thinking about Papa, but you never notice that I’m still here, and still need your 

love and attention.   

 

Mother:  I’m so sorry.  How could I not have noticed?  How could I have been so 

selfish?  My daughter is so intelligent, and I never realized.  I’ve been such a bad 

mother!!  Don’t hate me.  Don’t leave me alone (clutching Padma’s dupatta) 

Please….please….don’t leave me.  Don’t leave me. (mother starts crying) 

 

Padma:  (holding her mother firmly and looking her in the eyes) I love you so much 

Mummy.  We’ll get through this together.  I promise.  You’re not alone.  I’ll  

never leave you.  I’ll help you.  Me and you, together.  I promise.   

 

Padma and her mother hug and sob together, and promise to rebuild their small 

family together.  Piece by piece. 

 

 

 

 



 58

Health Module 1 - Nutritional Awareness 

 

Purpose:   

� Build nutritional awareness within the group (what are the benefits of specific 

types of fruits?  Vegetables?  How should we prepare our food?  What 

benefit is there from yogurt and milk?  What is the meaning of anemia?  How 

can anemia be avoided?) 

� Build upon the group’s confidence from the prior event - coordinate a 

health awareness based event which will require the girls to think and 

present topics relating to health.  They already have experience speaking in 

front of the community.  The natural next step is for them to speak in front of 

their community about issues of relevance to the future of the community. 

 

Materials Required: 

� Nutrition posters 

� Anemia mirror 

� Nutrition game 

 

Activities: 

 

Prarthna 

 

Informational Session 

 

PROTEINS 

 

WHAT - Our body needs protein for three reasons 

1. Our body uses protein to build muscle and make blood 

2. Our body needs protein to grow and get better when we get sick 

3. Proteins help to protect us from getting sick 

 

WHERE - We can get proteins by eating meat, egg, fish, milk, vegetables. Beans, 

gram, and dals also have protein in them. Vegetables have less protein that meat, 

fish, and eggs, so vegetarians must eat many vegetables to get enough protein in 

their bodies. 

 

WHY - Adolescent girls need lots of protein because their bodies grow between 12 

and 18 years of age. By getting protein, they will be able to grow and be healthy. 

Pregnant women and women who are breastfeeding also need extra protein 

because their baby takes a lot of their protein.  

Trainer: “We just learned about a type of nutrient called proteins. Now we will learn 

about another nutrient called fats.” 

 

FATS 
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WHAT - Our bodies need fats to make energy. Fats help us put on weight and 

become stronger.  

 

WHERE - We can get fats by eating meat, fish, coconuts, nuts, oils, butter, and 

ghee.  

 

WHY - Adolescent girls need fats because their bodies grow a lot during 

adolescence. 

 

MINERALS 

 

Calcium 

 

WHAT – Calcium is a very important mineral in food.  

 

WHERE - We can get calcium from milk, green leafy vegetables (especially methi), 

drumstick leaves, beans, and peas.  

 

WHY - Our bones and teeth need calcium to grow. Children and adolescents 

need more calcium than adults because children and adolescents are growing. 

Without enough calcium, our bones cannot grow properly and our teeth cannot 

become big and strong. 

 

Iron 

 

WHAT – Iron is also a very important mineral in food. Iron is kept in our blood. When 

we lose blood, we lose the iron that is kept on it. Adolescent girls and women lose 

iron during their monthly periods because they lose blood. Women also lose blood 

during childbirth (delivery) so they also lose iron.  

 

WHERE - We can get iron from two types of foods: 

1. Meat, chicken, fish – the body takes more iron from these foods 

2. Green vegetables, legumes, cereals, eggs, wheat, bajra – the 

body takes less iron from these foods  

 

WHY - Adolescent girls need to eat foods with iron to gain back the iron they lose 

through menstruation. Pregnant women need to eat foods with iron because the 

baby takes most of the mother’s iron when it is inside her during pregnancy. If we 

do not have enough iron in our bodies, we can get a disease called anemia.  

 

VITAMINS 

 

WHAT - Our bodies also need vitamins for good health. There are many types of 

vitamins. We will learn about three types of vitamins. They are called vitamin A, 

vitamin B12, vitamin C, and vitamin D. 
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Vitamin A  

 

WHERE - We can get vitamin A by eating leafy vegetables, mango, papaya, milk, 

fish, eggs, butter, ghee, oranges, carrots, and bananas.  

 

WHY - Our eyes need vitamin A to see properly and to see at night. Our bones also 

need vitamin A to grow. Young children need the most vitamin A. Without vitamin 

A, we can get malnutrition or lose our vision. Without vitamin A, a person can 

become blind.  

 

Vitamin B12 

 

WHERE - We can get vitamin B12 by eating milk and meats.  

 

WHY - Our bodies need vitamin B12 to grow. Without vitamin B12, we can get 

anemia.  

 

Vitamin C 

 

WHERE - We can get vitamin C by drinking milk and eating fresh fruits and 

vegetables, such as guava and amla.  

 

WHY - Our bones need vitamin C to grow. 

 

Vitamin D 

 

WHERE - We can get vitamin D by eating eggs and milk.  

 

WHY - Our teeth and bones need vitamin D to grow. It is very important for young 

children, adolescent girls, and pregnant women to get vitamin D because their 

bodies are growing. 

 

ANEMIA 

 

A person is anemic when there is not enough hemoglobin in their body. Therefore, 

their body cannot get enough oxygen. This causes a host of problems. 

 

India Statistics:  

• About 60-70% of adolescent girls in India are anemic 

• Almost 75% of children under 3 years of age in India are anemic 

• Almost 90% of pregnant women in India are anemic 

• About 20% of maternal deaths are caused by anemia 

 

Some symptoms of anemia: 
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• Become tired easily and become breathless after even a little work 

• Have dizziness and blackouts 

• Have swelling in legs, face, and abdomen 

• Have lower back pain 

• Have very heavy bleeding during menstruation 

• Have reduced or absent appetite 

 

Reasons why anemia can be dangerous to a woman: 

• A women can have anemia and suffer from it for a very long time or for her 

entire life 

• Anemia can be dangerous during pregnancy and can even result in death 

of the mother 

• When pregnant women with anemia give birth, their babies usually have 

low birth weights and poor health 

• A baby born to an anemic mother can also be anemic 

• Anemia causes a woman to have less energy, therefore she is not able to 

do as much work as a healthy woman 

 

The Benefits of Some Common Fruits and Vegetables: 

 

Papayas:  Vitamins A and C, needed for a healthy immune system; helps in the 

prevention of colds and flu; preserves and improves eyesight.  Vitamin A is crucial 

for the development of young children. 

 

Grapes:  Keeps the heart healthy; reduces blood clots; promotes lung health 

 

Bananas:  Potassium; maintains normal BP and a healthy heart; protects eyesight; 

reduces constipation; builds healthy bones 

 

Carrots:  Vitamin A, prevents heart attacks, improves vision, promotes healthy 

lungs, cooking carrots actually makes them more nutritious 

 

Cabbage:  Excellent source of Vitamin C and fiber (good for digestion).  Avoid 

slicing cabbage in advance – this makes it lose its Vitamin C; eating cabbage 

reduces the incidence of cancer 

 

Eggplant:  Reduces blood pressure and cholesterol; source of fiber; sharpens the 

mind 

 

Okra:  Vitamin B; fiber; calcium; folic acid  

 

Nutrition Fact Writing 

 

After we had finished the presentation, I split the group into pairs of two, and asked 

each pair to write down a nutritional fact.  I wanted the group to not only listen, 
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but also process the information that was presented.  The pairs diligently wrote 

down nutritional facts on their cards and presented their information at the end of 

the session. 

 

Nutrition Poster-Making 

 

Nutrition Board Game 
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Health Module 2 – Sanitation and the Prevention of Diseases 

 

Purpose:   

� To establish the linkage between personal hygiene, community-level 

sanitation measures, and disease prevention 

� To expose the girls to common illnesses associated with bad 

hygiene/sanitation, including causes, potential preventative measures, 

symptoms, and remedies 

� Encourage the group to think about the village’s strengths and weaknesses 

in terms of sanitation, and how individuals can play a role in improving the 

status quo 

 

Materials Required: 

� Sanitation posters 

 

Activities: 

 

Prarthna 

 

“Tied Together” team-building game  

 

The purpose of this game is to illustrate the importance of participation on both an 

individual and a group level for the maintenance of high standards of hygiene 

and sanitation.  The game is played as follows: 

 

Stage One:   Give one woman the rope, and ask her to find a way to balance the 

plate on the rope she is given without placing the plate on the floor or soliciting 

help from anybody.  Is it possible?  The woman will find that she is unable to do so 

without the other women in the group 

 

Stage Two:  Give the group the rope to make into a criss-cross pattern, and place 

the plate in the middle of the criss-cross pattern.  Now ask 2 women to hold the 

rope loosely, 1 woman to let go of the rope in between, and 1 woman to let go of 

her rope and shake another woman’s rope 

 

Stage Three:  Now, ask all the women to hold the rope in a criss-cross pattern 

tightly.  Place the plate in the middle of the group.  This time, the plate stays 

balanced.  Why? 
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Discussion of the meaning of the game 

 

Ask the girls if they understand the meaning of the game in relation to sanitation 

and disease.  The main point is this – sanitation and the prevention of disease is not 

only the responsibility of the individual, but the community as a whole.  If a few 

people default, it impacts the entire group, and contributes to disease on a group 

level.  It is important to realize that sanitation and the control of disease is a group 

effort, and cannot be attained by a few people alone.  Everybody must do their 

part. 

 

Application to the village community:   

 

Some questions to ask: 

� Individual level – what types of hygienic practices do you follow on a daily 

basis?  What do you do well?  What can you improve upon? 

� Community level - What are some things Malpor does well in terms of 

sanitation?  What are some things it can do better?  What role do we play in 

this process? 

o In response to this, Munni mentioned that she thought that the group 

should do something about the trash in the village.  She suggested 

selecting a day to clean up the different phaliyas in the village.  I was 

very impressed by the fact that she took initiative, and reminded 

myself to follow up afterwards. 
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� What types of illnesses or diseases are most common in the community?  

What are the leading causes of these illnesses? 

 

Informational Session: 

 

Every year, approximately 500,000 Indian children under 5 die due to diarrhea 

(about 1,400 per day).  In fact, diarrhea and other water-borne illnesses contribute 

to 80% of diseases in India every year.  There is an intimate link between the 

maintenance of personal hygiene, community-level sanitation measures, and the 

prevention of disesase.  The onus lies on both the individual and the community to 

uphold this link.  Women, in particular have a crucial role to play in this process, as 

they are often the bearers of domestic responsibility.   

 

Diarrhea  

(relate to other waterborne diseases such as typhoid and cholera) 

 

Leading causes:   

Dirty food and/or water, usually contaminated by fecal matter  

 

Prevention:   

1) Wash hands with ash or soap before meals, after defecation, and before  

cooking 

 

2) Defecate a safe distance away from water sources and bury feces in the 

ground if tthere are no latrines available 

 

3) Do not contaminate water with bare hands - instead use a ladle when  

fetching water.  Keep water covered at all times. 

 

4) Keep food surfaces clean and covered, and reheat food that has been  

sitting at room temperature for more than 2 hours.  Yogurt in food (ie curry)  

prevents the growth of germs. 

 

5)   Wash cloths for cleaning dishes and pans everyday.  Cooking utensils should 

be washed with ash or detergent, not dirt.  The end of a dupatta or a sari is  

unclean, and should not be used for wiping dishes or utensils. 

 

6) Keep nails trimmed at all times to prevent germs from being transmitted into 

food and water sources 

 

7) Dispose of household waste properly.  If there is no community wide  

collection of garbage, each family should build a garbage pit where 

household refuse is buried or burned everyday. 

 

Remedies: 
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Water based food is best.  Examples - vegetable soup, rice water, fresh fruit juice, 

weak tea, coconut water, vitamin rich food, ORS or sherbet 

 

How to make sherbet if ORS is not available:  One pinch of salt, 1 matchbox full of 

sugar, and 1lota of room temperature water.  Mix thoroughly.  It is important to be 

careful with the proportions.  Too much sugar can worsen the diarrhea, and too 

much salt can worsen the dehydration. 

 

Consult a doctor when:  

The diarrhea persists and does not respond to home remedies or when there is 

blood in the stool. 

 

Malaria 

 

Cause:   

Mosquitoes are vectors of the disease.  Stagnant pools of water are breeding 

grounds for mosquitoes. 

 

Symptoms:   

Fever, refusal to eat, vomiting, drowsiness or fits 

 

Prevention: 

1) Stagnant water breeds mosquitoes.  Keep water containers or tanks 

covered, and fill in or drain places where water tends to collect.  Soak pits 

have proven effective in this regard. 

 

2)  Sleep under mosquito nets or wear long sleeves to prevent mosquito bites. 

 

Remedies: 

1) Malarial medication is available from the doctor.  The full course of medicine  

must be taken, otherwise malaria can become worse and more difficult to 

cure. 

 

2)   Malaria leads to dehydration, so offering plenty of fluids to the malarial 

patient is critical. 

 

Consulting a doctor is necessary under all circumstances 

 

Cause for alarm: 

It is imperative to consult a doctor if a small child contracts malaria.  Young 

children with malarial fever can die within a day.  

 

Intestinal worms 

 

Cause: 
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The eggs of the hookworm are passed out of the infested individual through feces.  

Once mature, these worms can bore into the body through the bare hands or the 

feet.   

 

Symptoms: 

A rash around the area where the larvae bored through the skin, abdominal pain, 

decreased appetite, diarrhea, and weight loss  

 

Prevention: 

1) As hookworms usually bore through the skin, wearing shoes decreases the  

chances of infection 

 

2) Defecation away from places frequented by people is critical, as it 

decreases the likelihood of coming into contact with contaminated soil 

 

Complications: 

Particularly in children, intestinal worms can lead to anemia, malnutrition, and 

mental retardation.   

 

Scabies 

(extremely contagious) 

 

Cause: 

Poor hygiene or lack of access to a clean water supply; skin-to-skin contact with 

infected individuals 

 

Symptoms: 

Reddish brown lesions; persistent itching, especially at night; thin, pencil mark lines 

on the skin (if you rub pen ink onto the skin, pencil thin lines should be visible where 

the worms bore through the skin)  

 

Prevention: 

Infested clothing should be sterilized or washed in hot soapy water.  Close physical 

contact with the infected person should be avoided. 

 

Remedies: 

Warm bath with soap to clean the lesions followed by a cream based medication 

prescribed by the doctor 

 

Sanitation and Disease Fact Writing 

 

For those girls not making posters, ask them to write down 3-5 facts that they 

learned as a result of the discussion, and whether they feel inspired to do anything 

to change their own personal routine. 
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Poster Making Session 

 

After the information aspect of the session, ask 2 girls to take responsibility for the 

stall, and distribute poster paper for the group to draw upon.  Ask them to make 

posters that depict the following: 

 

1)  A poster depicting the link between personal hygiene, community 

sanitation, and the prevention of diseases, including action points for each 

 

2) A poster depicting the community based sanitation problems in the village, 

including proposed solutions, and the level of community involvement 

required in order to make the solution a reality 
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Health Module 3 – The Adverse Effects of Alcohol and Tobacco on Our Health 

 

Purpose: 

� To expose the girls to the scale of the tobacco epidemic through global and 

national statistics  

� To discuss the adverse effects of alcohol and tobacco on health, including 

the indirect connection between alcohol/tobacco use and poverty 

� To establish a link between the worldwide tobacco epidemic and the state 

of affairs in the village through a story-reading session 

� To finalize the logistical details for World Health Day 

 

Materials Required: 

� Copies of story to read as a group 

� Pictures of diseases 

 

Activities: 

 

1.  Prarthna  

 

3.  Story Reading – “Pachtav” (Regret) 

 

Short Summary: 

 

This story is about a man named Rajubhai, his wife, and their son.  Rajubhai is an 

artisan that makes about 30 rupees per day.  With this money, he is able to support 

his small family.  One day, his friend, Sunilbhai the alcohol maker, encourages him 

to taste alcohol.  Rajubhai resists at first, but eventually relents, and gives it a try.  

After frequenting Sunilbhai’s house a few more times for alcohol, Rajubhai 

becomes addicted.  He stops working and starts selling household items for money 

so that he can buy more alcohol.   

 

In the meantime, his son becomes really sick, and the doctor advises his wife to 

give him medicine with lots of milk and fruits.  The wife is really concerned.  Where 

will she get the money for his medicine if they have no money, and his husband 

spends everything on alcohol?  Day by day, her son’s condition gets worse and 

worse.  The wife tries to talk to Rajubhai about their son’s condition, but he’s too 

drunk to understand.  She falls into despair.  A few weeks later, their son passes 

away. 

 

Rajubhai doesn’t know that his son passed away, and has to be dragged home by 

the villagers.  He finally realizes what happened, and starts crying with his wife.  He 

begs for forgiveness from his wife and from the villagers, and vows never to touch 

alcohol again. 

 

Questions for discussion: 
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Use this story as a transition into the alcohol and tobacco session.  Ask the girls the 

following questions: 

 

� Are there people like Rajubhai, his wife, and his child in our village? 

� Do you have an idea of what percentage of the village folk drink alcohol?  

Chew tobacco?  Smoke bidis?   

o The girls responded by saying that practically everybody in the village 

either smokes or drinks. 

� Do you think these people know what the adverse effects of these 

substances are? 

� Based on your knowledge or experience, what impact does alcohol and 

tobacco abuse have on an individual?  A family?  A village community? 

o The girls’ responses – 1) it spoils the peace at home, 2) it leaves less 

money for food and other necessary expenses, 3) alcoholic mothers 

don’t take care of their children as well as non-alcoholic mother, 4) 

people fight because of alcohol.  At this point, Shobhaben relayed a 

story of a group of adolescents in another village that got together 

and took the responsibility of going door to door to explain the 

drawbacks of tobacco and alcohol.  In response to this, the girls said 

people and their village would curse at them if they did anything like 

this. 

 

4.  Information Session – Tobacco 

Refer to posters hanging around the room as a point of reference  

 

Ask the girls what comes out of the exhaust pipe in a car.  Explain what carbon 

monoxide is, and the fact that this gas is poisonous if inhaled in concentrated 

amounts for an extended period of time.  Smoking or chewing tobacco is 

equivalent to putting our mouths on the exhaust of a car.  

� When I asked the girls what they thought the effects of tobacco were, one 

of the smaller girls responded by saying that tobacco results in cancer.  This 

was impressive.   

 

Statistics – Tobacco’s Impact Worldwide and in India  

� In the world: Tobacco is the second major cause of death in the world.  

o It is currently responsible for the death of one in ten adults worldwide 

(about 5 million deaths each year).  

o If current smoking patterns continue, it will cause some 10 million 

deaths each year by 2020.  

� In India:  India has one of the highest rates of oral cancer in the world and 

rates are still increasing.  Cause:  Tobacco chewing 

o By 2020 tobacco consumption has been projected to account for 13% 

of all deaths in India.   
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o Currently, about one-fifth of all worldwide deaths attributed to 

tobacco, occur in India, where more than 800,000 people die and 12 

million people become ill as a result of tobacco use each year. 

� In Gujarat:  The prevalence of tobacco in Gujarat is 62% in men and 25% in 

women. 

 

What health risks are associated with tobacco? 

� Cancer 

o Tongue cancer (see pictures) 

o Throat cancer (see pictures) 

� When we passed around pictures, the girls explained the 

meaning of the picture to each other.  This was encouraging. 

o Lung cancer 

o Emphysema 

� Children that live in smoking households are more likely to suffer from 

pneumonia or bronchitis in the first two years of life than children who live in 

smoke-free households. 

� Lower blood circulation leads to loss of limbs (see pictures) 

� Stomach ulcers and acidity 

� Tooth decay and gingivitis 

 

Tobacco and its Impact on Family 

� In the poorest households in some low-income countries as much as 10% of 

total household expenditure is on tobacco. This means that these families 

have less money to spend on basic items such as food, education and 

health care.  

� In addition to its direct health effects, tobacco leads to malnutrition, 

increased health care costs and premature death. It also contributes to a 

higher illiteracy rate, since money that could have been used for education 

is spent on tobacco instead.  

 

What are symptoms of oral cancer? 

• Sore in the mouth that does not heal (most common symptom)  

• Non healing ulcer or growth anywhere in the mouth, which bleeds on touch 

and is relatively painless  

• White or reddish-white patches (leukoplakia or erythroplakia) in the oral 

cavity.  

• Pain in swallowing  

• Difficulty in moving the jaw or tongue  

• A lump or thickening in the cheek  

 

What are the symptoms of throat cancer? 

• Change in Voice  

• Difficulty in swallowing food  

• Recurrent unexplained " sore throat"  
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• Difficulty in breathing  

• Unexplained one sided ear-ache  

• Lump in the neck  

 

Health Benefits of quitting tobacco 

� Within 8 hours, carbon monoxide levels drop in the body and oxygen levels 

in blood return to normal  

� Within 48 hours, the risk of heart attack decreases and sense of smell and 

taste improve  

� Within 72 hours, lung capacity increases and breathing becomes easier  

� Within 6 months, coughing, sinus congestion, fatigue and shortness of breath 

improve  

� Within 1 year, the risk of a smoking-related heart attack is cut in half  

� Within 10 years, the risk of lung cancer is cut in half  

� Within 15 years, the risk of dying from a heart attack is equal to a person who 

never smoked  

 

5.  Information Session – Alcohol 

 

Health risks: 

� Hepatitis and cirrhosis of the liver (show picture) 

� Gastritis (inflammation of the stomach lining) or pancreatitis (inflammation of 

the pancreas)  

� High blood pressure (which can lead to stroke)  

� Certain types of cancer, including mouth and throat  

� Damage to the brain  

� Heart failure  

� Neurological problems such as epilepsy  

� Infertility 

� Skin problems  

 

Alcohol and pregnancy 

� Women who drink heavily during pregnancy are at risk of having babies with 

a condition called fetal alcohol syndrome.  This can result in growth 

deficiencies, nervous system problems, lowered intelligence, and facial 

abnormalities in the child.  

� Women who drink during pregnancy are at risk of having babies with low 

birth weight. 
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ORAL CANCER (TOBACCO) 

 

 

 
TONGUE CANCER (TOBACCO) 

 



 74

 
HEPATITIS AND CIRRHOSIS OF THE LIVER 

(ALCOHOL) 

 

 

 

 

 



 75

Dreams mapping - Split the group into teams of 5, and tell the girls that they will be drawing a 
poster together.  The buddies should be in the same group.  Present the following scenario:  “You 

find a bottle on the ground and go to pick it up and throw it away.  As soon as you touch the bottle, 
you hear a voice.  Suddenly, a fairy appears in front of you, and tells you that she will grant you one 

wish, and one wish only.”  What would you ask for?  
 

Next, ask the girls to write “Our Dreams ” in the middle of the poster board (in Gujarati), and either 

draw or write about what they would ask for.  Once the posters have been made, ask the girls to talk 

about what they drew/wrote.  Ask the girls the following questions – Are these dreams attainable?  

How can we reach these dreams?  Who picked objects/material things?  Who picked concepts or 

ideas?  Why?  Who wants to fulfill a dream for themselves?  Who wants to fulfill a dream for 

others?  What does this tell us about ourselves?  How does this reflect our individual value systems?  

Is this something we want to change?   
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APPLICATION BASED EXPERIENCE:  
MALPOR ADOLESCENT GIRLS LIFE SKILLS SELF 

HELP GROUP
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AN OVERVIEW OF THE GROUP MATURATION PROCESS IN MALPOR, 

JHAGADIA 

******** 

 
The Malpor Adolescent Girls Life Skills SHG was officially initiated on November 13, 

2006 with a group of five girls.  Pre-dating the formation of this group was a month 

of community rapport and trust building, which included games nights with the 

village children, sanitation drives, community mapping with the aim of assessing 

the names, ages, and education levels of the adolescent girls in the village, home 

visits with the families of adolescent girls, a day of work in the khet with the girls 

who do majdoori, and a Diwali dinner with the target group of adolescent girls.  

The underlying objectives of these community rapport building visits were the 

following:  1) to gauge the needs of the community members, specifically the 

adolescent girls and women of the village, 2) to establish my intent as one 

grounded in a desire to learn with the community, 3) to build visibility within the 

community through group-oriented events/activities, 4) to form a foundation 

based on trust and mutual respect with the community. 

 

In order to place what has happened to date in more perspective, I will speak 

about the progression of my work within the community from the prism of “defining 

moments”, which in this context, mean “turning points” or “pivotal moments” that 

profoundly impacted the direction of the group.   

 

Defining Moment 1 – The Birth 

Diwali Community Dinner - October 22, 2006 

 

 
 

A spark was lit on this day.  For the first time after a month of community rapport 

building and meeting individually with adolescent girls, we came together as a 

group for a Diwali community dinner event.  Seeing the girls sitting together in one 

room, eating and laughing together, talking excitedly with each other, made the 

formation of a life skills group seem like a definite reality for the future.  The moment 

held so much hope, so much promise.  The success of the community dinner was a 
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sign to move forward with the formation of the group.  The fact that the girls 

walked to the community hall together in the dark, despite the fact that they were 

on holiday, and could have been doing something else, gave me so much hope.  

In this moment, I knew that the girls were with me, and we would be taking steps 

forward together.  I felt charged for the future. 

 

Defining Moment 2 – The Transformation 

January 1, 2007 - From Concepts to Skills, From Discussions to Action 

 

This day marked a fundamental shift in the direction of the group in terms of my 

thinking.  To date, we had been talking, talking, talking, and not actually doing 

anything together as a group.  The meetings had been more concept-centered 

rather than action-centered.  Because of this, our meetings tended to be more 

discussion based, and despite their effectiveness on occasion, they lacked 

sustainable impact.  They were hollow, unmemorable, I realized.  This meeting 

made that realization a painful reality.   

 

The topic of discussion on this particular day was peer pressure, which I had 

planned we analyze through a group discussion regarding the characteristics of 

friends followed by a series of dramas performed by the group.  Easy enough on 

paper, but not so easy in reality.  The girls were rowdy, disruptive, and clearly not 

invested in the meeting.  I left the meeting feeling frustrated, and made a 

resolution to never return, but quickly realized I was being too emotional.  After a 

day of reflection, I realized this meeting was a sign of the need for change.  I 

needed to come up with a more skills and action-based series of sessions for the 

girls in order to build on their inner strengths.  After this session, the tone of the 

group changed course.   Instead of just talking, I planned more doing-based 

activities with the girls that also connected the girls with the community:  

vermicomposting, the establishment of a savings and credit group, the 

performance of a naatak based on an issue of relevance to the group and the 

community, the screening of a film on International Republic Day.   

 

I also realized how lax I had been in regards to facilitating the establishment of a 

definite time, place, and routine for our meetings.  Even though we had decided 

upon Taraben’s home as the official venue for our meetings, I would often go to 

Munni’s house for meetings because it was more convenient for Munni, who was, 

at that point, who I considered to be a potential group leader.  I catered, 

therefore, to Munni’s needs, not the group’s needs.  The stabilization of a place for 

meetings should have superceded an individual’s needs, but I failed to see this 

during this time.  After this meeting, we never returned to Munni’s house for 

meetings, and Taraben’s home became the official venue for meetings.  We also 

started each meeting with a prarthna, which we had never done before. 

 

A journal entry from this day speaks to my mental angst on that day: 
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We’re sitting outside of Munni’s house.  There’s about 12 of us, 

half of us sitting on the floor, the other half sitting on the 

stoop that runs in a semicircle behind us.  I urge the girls 

sitting behind me to sit on the floor with us and complete the 

circle, but they giggle and hesitate.  After some more urging, 

they finally move, but opt to sit behind Munni and Hashila instead 

of occupying the empty space in front of me.  They continue 

giggling.  Later on, I find out that they are giggling about how 

my hair looks like “a horse’s tail”.  

 

I begin with a story about my childhood.  Giggling.  Whispering.  

Interruptions.  Eyes wandering.  Nobody seems to be paying 

attention.  I continue talking, and change my story to make it 

more interactive.  It doesn’t seem to make much of a difference.  

The girls are in a really strange mood tonight.  Hashila, a girl 

that has never come to meetings before, keeps making comments in 

their local language and looking at me.  I’m not sure what she’s 

saying, but I’m almost positive she’s mocking me.  I feel annoyed, 

but continue. 

 

“So who is your best friend, Urmila?  What qualities do you look 

for in a friend?”  Urmila looks at me, laughs, and doesn’t 

respond.  When I prompt her again, she says she doesn’t have a 

best friend.  I go around the circle.  All the girls respond the 

same way.  I tell them they’re lying to me.  At this point, Munni 

says her best friend is Hashila.  All the girls begin laughing.  I 

ask her what she likes about Hashila, and she says Hashila makes 

her laugh.  The other girls chime in with other qualities they 

look for in a friend – “trustworthiness, laughter, a sense of 

companionship, security,” etc.  Finally, they said something 

meaningful, I think to myself.  I feel encouraged and continue 

with the next part of the activity – drama.  

 

I split the girls up into two groups, and tell them two stories 

about peer pressure that they need to act out and finish based on 

their own thoughts.  Nobody volunteers.  Finally, Urmila and Tulsi 

volunteer, and all the girls laugh as they act out the scene.  

Munni and Sunita act out the next scene, but with lots of 

prompting on my end.  A love affair, a desire for material things, 

a sister's wedding, a school drop-out.  The girls giggle through 

the entire naatak.  Urmila goes inside the house for a drink of 

water, and comes back out swaying and pretending to be drunk.  The 

girls laugh.  Discussion about the content of the drama follows.  

The girls’ responses are shallow, and indicate a lack of trust or 

seriousness on their part.  They continue giggling and 

interrupting each other.   
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I feel a tinge of annoyance again, but continue with the 

concluding story.  I ask them how it’s possible that I’m here with 

them.  I tell them about the series of decisions that led to me 

coming to India, about how many of them involved going against 

people and defending my individuality.  I talk about the 

significance of seemingly small decisions.  I see people yawning.  

I ask them if they’re tired.  They seem to be listening even less 

than they were at the beginning of the session.  I cut my story 

short, and check my watch.  It's time for me to leave. 

 

Sensing my disappointment, the girls ask me to tell them another 

story.  I tell them I’ve talked enough.  They tell me I’m leaving 

too soon.  I tell them it’s 9:30pm, time for me to go.  I get up 

to leave, and Munni says, “You feel like today was a waste of your 

time, don’t you?”  I look at her in disbelief, and say, “No, I 

never feel like any time spent with you is a waste of time.”  I 

smile reassuringly, and take my leave.   

 

I mean what I said to Munni, but in that moment, I can't help but 

feel really disappointed.  I question whether my visits will have 

any effect on these girls, whether I’m helping them in any way. 

Will these weekly meetings help them in any way?  I doubt myself.  

What am I doing?   

 

I sit outside in the dark with Sunita and Rami, waiting for the 

car to pick me up.  For the first time in the two months I’ve been 

holding these meetings, we’re done earlier than the car's arrival.  

I feel bad.  The car arrives, and I find that I can’t control 

myself any longer.  I break down into uncontrollable sobs..   

 

Maybe I’m also crying because I feel so alone in this work.  I 

have nobody to talk to about my triumphs, about my struggles.  I 

tell the girls that there’s strength in unity, in togetherness, 

but ironically, I find that I’m working all alone.  I know that 

I’ll go home to an empty room, with nobody to listen to the issues 

I’m struggling with.  I’m my own source of comfort.  I’m my own 

source of strength.  I'm my own source of misery.   

 

I cry silently for a few minutes, and then stop.  I start thinking 

about how to turn the situation around.  Don’t let this defeat 

you, Prerna, I tell myself.  I return to my room and fall asleep.  

The night is filled with dreams about my girls.  How can I do this 

on my own?  How can I bring out their strength?  How can I 

maintain my own strength?  I can’t say I’m too weak, or incapable.  

I can’t cry about it.  I’ll try again the next week, and the next, 

and the next.  That’s what I came here for after all, isn’t it? 
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Defining Moment 3 – The Maturation 

March 8, 2007 – International Women’s Day Program 

 

 
 

On March 8th, 2007, we put on a program that consisted of dances, songs, 

readings, and a naatak performed by the group.  We prepared for the course 

intensively for a month, and in the process, became closer as a group.  The 

program was the first event of its kind held within the community, and the girls 

commented that for the first time in their lives, they had stood in front of a group as 

large as the audience, which consisted of approximately 400 community 

members.  Moreover, this marked the first time the girls performed a naatak and 

held a microphone.   

 

As a result of this event, we gained confidence in ourselves as a group.  We could 

do something significant together.  We could bring the whole community together 

because we had something meaningful to say, something significant to offer our 

community members.  We did have a voice.  When we used our voices, people 

would listen to what we had to say.  Together, we accomplished something 

significant, and proved to the community that the group was more than just a 

series of discussion-based meetings, and was working hard to make a difference 

on an individual, group, and community-based level. 
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This event also helped the group gain more legitimacy from SEWA Rural, as it made 

the staff members realize the capacity of the group, and the potential for the girls 

to make an impact through the self help group. 

 

Defining Moment 4 – The Solidification 

April 7, 2007 – International Health Day Mela 

 

 
 

Whereas the March 8th event consisted of a performance for the community, the 

Health Mela required that the girls run a series of stalls (Nutrition, Sanitation, 

Alcohol/Tobacco, and a Store with soap, ORS, water ladles, etc) on their own, and 

interact with their community members.  This placed the girls in a position of 

authority, and inverted the power dynamic they experience on a daily basis, as 

they possessed the knowledge and the skills to educate the community.  Rather 

than receptacles of information, the girls became conveyors of knowledge, and 

gained confidence in themselves, their abilities, their knowledge, and their voices 

through the process.  In order to scaffold the event, we held a series of 

informational modules of health, and encouraged the girls to make posters for the 

event themselves.  In total, the girls made seven posters that were displayed 

around the mela.    

 

In addition, three girls ran a “store”, and accounted for sales of soap, ORS, water 

ladles, shampoo, and naasta to the community.  The profit made from this stall was 

used as the seed money for the formation of a savings and credit group.  The 

selling experience also gave the girls confidence in themselves, and they 

continued to sell even after the mela was over.  The profits from these sales are 

deposited in their savings account. 

 

The most significant result of the Mela was the fact that it served as a sieve.  Only 

the girls that were truly committed to each other and the group participated in the 

Mela.  After the Mela, the group consisted of a core group of committed and 

energized girls.  Attendance become more stabilized and consistent, and we were 

able to do more as a group.  As a result of the Mela, we started a bi-weekly 
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sanitation drive campaign, a selling group, a savings and credit collective, and a 

number of girls from the group elected to attend Wen Li Do training at SEWA Rural, 

which they would not have been willing to do earlier in the year. 

 

We now have a core group of girls that have the drive and the energy to impact 

each other and the community meaningfully, and are willing to work together to 

make a difference.  
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GLIMPSES INTO THE PROCESS:  ESTABLISHING COMMUNITY RAPPORT 

PRIOR TO GROUP FORMATION 

******************** 
 

FIELD VISIT DOCUMENTATION 1 
 

 

Location: Malpor 

Purpose: SHG Project Visit #1 for the purposes of preliminary introduction to a 

phaliya of the village 

Date:   October 5, 2006, 6:00 – 8:00pm 

Facilitator-participants:   Prerna, Ranjanben 

Contact: Arogya Sakhi, Neeruben 

 

Description: 

 

I began the visit by asking Neeruben to take us for a quick tour of her particular 

phaliya.  There are five rows of houses with approximately 10 houses/row.  At an 

average of 5-7 members per household, there are probably 250 – 350 people 

residing in this particular phaliya.  The specifics regarding each household, 

including number of children, education level, source of income, etc., will be 

conducted on a subsequent visit after I have acquainted myself better with the 

members of this particular community.  In addition, I plan to have Saroj, a girl of 

age 15/16, daughter of Ramiben, help me draw a map of the community as well 

as a list of all the adolescent girls in the village.  This type of information is essential 

not only as a future resource, but also as a means of understanding the 

fundamentals of the village and its inhabitants. 

 

Afterwards, I gathered what started as a group of 16 kids to play games.  The 

purpose of this exercise was to introduce myself to as many members of the 

community as possible through their children.  We played two games – 1) Rumal in 

the middle of the circle and 2) Kho!  As we continued to play, more children of 

different ages joined us/gathered around to watch.  When some of the kids’ 

parents came home from working in the fields, they stopped to ask what was 

happening, and were happy to see that they were playing games together.  I got 

the impression that the kids of the community don’t often find occasion to play 

together on such a large scale, and tend to play in their own little groups.  By the 

end, the kids’ energy carried the games, and I stood back and watched how 

much fun they were having.   

 

When it was time to leave, all the kids gathered around, and I asked that they all 

say their names one by one.  There must have been 40 kids of all ages!  I found one 

of the older boys to be a natural leader – his name is Sandeep, and he has studied 

up to standard 10.  He nows drives a riksha.  He pointed to each of the kids when I 
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asked that they say their names, and encouraged them to speak up.  My 

impression is that Sandeep and Saroj have a lot of potential in terms of community 

leadership, and I’m going to try to see if I can help them tap into it further. 

 

Afterwards, we went to Neeruben and Harisinghbhai’s house, and we decided 

that I would return the following morning at 8am with Harisinghbhai.  He drops his 

little boy to school in Jagadia as it is, so I can go back to the village with him in the 

morning.  Afterwards, Sandeep will drop me back to SEWA Rural.  I plan on 

spending the morning with Neeruben and other women that remain at home 

during the day.  Hopefully I will also have the opportunity to work with her in the 

field so I can meet other members of the community. 
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FIELD VISIT DOCUMENTATION 2 
 

 

Location: Malpor 

Purpose: SHG Visit #2 

Date:   October 6, 2006, 8:30am – 3:00pm 

Facilitator-participants:   Prerna 

Contact: Arogya Sakhi, Neeruben 

Strategy: Individualized, one-on-one interaction with Neeruben for the purposes 

of establishing a long-term relationship.  Because of her extensive 

contact with/knowledge of the community, Neeruben will serve as an 

indispensable resource throughout the year.   

 

Description: 

 

After fretting over the way I would reach Malpor independent of Ranjanben’s two- 

wheeler, we found a way.  Harisinghbhai drives his son to Jagadia every day for 

school, and then drives back home before leaving for work.  He came to the SEWA 

Rural gate at 8am in order to pick me up, and 15 minutes later, we were at his 

house in Malpor. I noticed that at this time in the day, the only people visible in the 

village are young boys and girls that don’t attend school, unmarried adolescent 

girls, married women, and dadis. 

 

Neeruben and her daughter, Hiral, were at home when we reached.  I talked to 

Neeruben about her background throughout the day, and this is what I was able 

to piece together:  She was born in Baroda, and educated up until standard 10 

before she was married to Harisinghbhai at the age of 19/20.  Her husband is the 

oldest of 5 brothers, and has his bachelors in Commerce.  Despite this fact, he has 

found it difficult to find a job, and now works in a government position that can 

disintegrate at any moment.  When she moved to Malpor, she struggled 

immensely, and found it difficult to adjust to the rigors of village life.  Her schedule is 

very difficult.  She wakes up at 5am, cooks for the children, readies them for 

school, and then prepares tea for her husband before work.  After her husband 

leaves for work, she cleans the house, washes the dishes, washes the clothes, 

cooks for the day, and takes a shower.  Since there has been no running water for 

the past 4 days, she has had to fetch water from a hand pump, which makes her 

work even more time consuming.  After her household chores have been 

completed, she makes her rounds of the village and meets with pregnant/recently 

pregnant women.  Even though she barely has time to do this work for SEWA Rural, 

she says it supplements the household salary, and helps to pay for the expensive 

education they are providing for their children, specifically their son, who wants to 

become a doctor.  Once this work has been completed, she works in the khet 

from 11 – 5pm, and then comes home and cooks for her husband and children.  
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By 7:30/ 8pm, they eat dinner, and afterwards, she cleans the dishes and sits down 

with the children to watch TV or study. 

 

At about 8:30am, Neeruben was preparing breakfast, which happened to be rice 

left over from the night before with onions and chili.  There was music playing in the 

background as we prepared food and talked.  Neeruben commented on how 

much she loved the songs on this particular tape, and could listen to them over 

and over again.  All the songs on the tape were from older movies, which she liked 

better, because she felt as if newer movies influenced children’s minds negatively.  

She said she sometimes fought with her husband because he would bring home 

music from newer movies, and she would dislike it very much.  After breakfast, 

Neeruben showed me her wedding album.  I was surprised by how different she 

looked since marriage – she was many shades darker, had lost a considerable 

amount of weight on her body, and her face had lost its youthfulness and fullness.  

I was shocked by the fact that she was about the same age as me.  She looked 

much older than she really was.  She talked about “shaadi barbaadi”, and 

commented on how much more freedom she had when she was younger. Since 

marriage, her life had changed fundamentally.  Now, she had to take care of the 

house, the kids, and her husband.  She found it to be burdensome.  I was struck by 

unhappy and withdrawn her eyes seemed at times.  When she smiled, she was 

beautiful, and the corners of her eyes became creased and smiled with her, but 

her face could just as easily become forlorn, dejected, or flash with anger or 

indignation over their position in society, and her lack of power over their situation.  

At times, I felt extremely saddened by what she told me, and I kept thinking about 

how our lives were so different, and yet we happened to be in the same place 

together.  That was probably the most beautiful part of it all.  

 

After we finished breakfast, Neeruben told me that there had been no water in the 

house for the past four days, so we would have to go outside to do laundry.  She 

filled a large container with clothes, and we walked over to the nearby lake.  The 

spent the rest of the day doing chores with Neeruben in the hopes of getting to 

know her better, and convincing her of my commitment to the community. 
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FIELD VISIT DOCUMENTATION 4 
 

 

Location: Malpor 

Purpose: SHG Visit #4 

Date:   October 16, 2006, 9:00am – 3:00pm 

Facilitator-participants:   Prerna, Veenaben 

Contact: Neeruben 

Objectives: Meet with adolescent girls in Kuva and Tad phaliya 

  Speak with Neeruben and Jassuben about the upcoming community 

dinner 

  Construct a map of the village 

 

Description: 

 

We started the day by meeting with Neeruben and asking her to talk to members 

of the community about the upcoming Diwali dinner in the community hall.  

Because I had yet to see the community hall from the inside, we went to the 

sarpanch’s house to get a copy of the key.  When we reached the sarpanch’s 

house, Sureshbhai was sitting on the bench with two other men discussing water 

taxes for the town.  Even though Jassuben is the sarpanch, she wasn’t involved in 

the discussion.  She acted really meek and unenthusiastic when she suggested the 

idea of a community dinner, and suggested that we speak to Neeruben about 

coordinating the event.  When we asked her where we would be able to find a 

plastic covering for the ground, she didn’t seem to have any answers, and 

answered our questions disinterestedly and vaguely.  I was taken aback by her 

lack of engagement in the conversation, and wondered how much of a role she 

actually played as a sarpanch.  I was disappointed.  Secretly I had been hoping 

that her husband played less of a role than he seemed to play, but it seemed as if I 

had been wrong. 

 

We found the community hall to be a decent size, but dirty from lack of use over 

the years.  I suggested that we make the cleaning of the hall a community event.  

After speaking to Saroj and Rasmika, we decided we would hold the dinner on 

Sunday night at 7:30pm, and I would come earlier in the day in order to help clean 

up the hall.   

 

Once we had inspected the community hall, we went to Saroj’s house, and asked 

her to take us to the houses of girl adolescents in the village.  She said that they 

had all gone to work in the khet, so they would be hard to find, but we insisted 

nonetheless.  Upon searching, we found a few girls – Sunita, Sumitra, and Bhavna.  

Sunita and Sumitra are sisters, and Sunita recently hurt her foot while fetching 

water, I believe.  They are part of a family of 6 sisters and 2 brothers (?), and the 

younger sisters chew tobacco.  Rasmika and Saroj also came to the meeting, and 
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we talked about cooking, birthdays, and Diwali in the village.  Near the end of the 

meeting, I pulled out a piece of paper and solicited Rasmika’s help in drawing a 

tentative map of the village.  Eventually, I’d like to have a more detailed map of 

the village with the houses of the girls filled in appropriately.  Neeruben mentioned 

that the school instructor had a copy of the map of the village, and she would find 

it for me when he returned. 

 

After eating lunch, we went for a walk to the other phaliyas, met a few more 

adolescent girls, and invited them to come to the community dinner on Sunday.  

They all agreed, and said that they would come, but I doubted how many people 

would actually show up.  It seemed like a gamble, but it was a risk I was willing to 

take.  If successful, it would be a really good opportunity for me to meet members 

of the community in an informal setting.   

 

When talking to the adolescent girls we met with, I found that most of them did not 

associate with the girls from the other phaliyas.  When I asked whether they had 

friends in the village, they responded by saying that they mostly spent time at 

home, and didn’t spend much time with friends.  One of the more educated girls 

mentioned that she wasn’t friends with the girls that were uneducated because 

she found that they were really different in thinking.  I found this to be both 

problematic and interesting, as it would be a challenge to bring this group of 

adolescent girls together.  It made me think about what the composition of the 

group would ideally be, not only in terms of education level, but also in terms of 

age.  What age groups should the group be limited to?  Should the group be 

homogenous or heterogeneous?  I realized that many questions remained to be 

answered, but I was hoping that the answers would slowly come with time. 

 

Establishment of key person(s): 

 

Identification of names of phaliyas in the village: 

 

Navinagri phaliya 

Tad phaliya 

Kuva phaliya 

Patel phaliya 

Mandir phaliya 

 

Identification of a larger group of adolescents: 

 

Education Level   Current Work 

Daksha           

Brijeshwari 

Praveena 

Sushila   10th     School 

Raveena   8th     School 
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Bhavna   7th     Home 

Rohini 

Laxmi    7th     Home 

Saroj     9th     Home 

Rasmika   7th     Home 

Sunita 

Sumitra 

Priyanka 

Nimisha   9th     Home 

Prasanya 

Varsha   11th     School 

Sandhiya   9th     School 

Bharti 

 

Future steps/plan of action: 

 

� Acquaint myself individually with the above group of girls 

� Meet girls that leave for the khet everyday (either in the evening or early in 

the morning) 
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FIELD VISIT DOCUMENTATION 5 
 

 

Location: Malpor 

Purpose: SHG Visit #5 

Date:   October 18, 2006, 10:00am – 3:00pm 

Facilitator-participants:   Prerna 

Contact: Varsha and Neeruben 

Objectives: Meet individually with Varsha  

  Talk to other girls individually through Varsha 

 

Description: 

 

A few minutes past 10:00am.  I walked briskly towards the place Sandeep and I 

had mutually agreed upon the day before, afraid that I wouldn’t be able to find 

him.  A few minutes later, my fears were confirmed.  Sandeep was nowhere to be 

found.  How would I reach Malpor now?  I stood around contemplating my next 

move, and in the next instant, ran into Taraben en route to Malpor.  Excited, I 

started climbing into the back of the Tempo, but Taraben urged me to sit in the 

front with the driver because there weren’t any seats in the back.  I refused her 

offer, and insisted on sitting next to her in the back.  So what if there weren’t any 

seats?  If the back was good enough for her, it was good enough for me.  She 

laughed, looked somewhat confused, and helped me climb into the back, albeit 

ungracefully.  Some minutes later, we began our ride to Malpor, and for the first 

time, I felt independent, and realized that I didn’t have to rely on anybody to give 

me a ride to Malpor.  I felt rejuvenated, liberated.  I could go on my own!  There 

was no need to stress over the minor details – things would fall into place on their 

own.  People always seemed to materialize out of nowhere to lend a helping 

hand.  I just had to be strong enough to take a step on my own, and roads would 

make themselves visible.  I would find hands to support me along the way, but only 

if I ventured out on my own first. 

 

I reached Neeruben’s house, talked to her about how she was faring after her 

hospital visit from the day prior, and helped her prepare something to eat.  I told 

her I wanted to spend the day talking to the girls I had met with Veenaben, and 

she seemed somewhat confused.  Alone?  What would I talk to them about?  

Why?  I insisted that it was important that I meet with girls on an individual level, 

and make connections with them outside of a group context, and she understood, 

but still seemed unsure.  Her uncertainty about my ability to talk to them alone was 

contagious – I found myself feeling unsure about whether I would be able to 

communicate with them in Hindi, and how they would perceive of my presence in 

their house.  I was a stranger after all, and my motivations could be seen as 

suspect.  I started feeling apprehensive.  Maybe I shouldn’t have come alone.  

Maybe I needed Veenaben or Ranjanben to act as buffers.   
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Some background about Varsha and her family first.  Varsha is probably the most 

educated adolescent girl in the village – she’s in the 11th standard, and is studying 

Sanskrit at the high school in Jagadia.  Her younger sister, Sandhiya, is also 

continuing her studies, and is currently in the 9th standard.  They were both born in 

Malpor, but lived in a city for a number of years prior to moving back to Malpor.  

Her family has been back in Malpor for 2 years now, and I get the sense that they 

are relatively well off.  When I was at their house, the mailman came by and gave 

them the phone bill, a service I’m sure not many people have in their homes.  They 

also have a well, a significant amount of land, and a good amount of livestock.  

Their house is “kaccha” (which I happen to like better than “pakka” houses, by the 

way), but it is relatively large, and very well kept. 

 

When we arrived at Varsha’s house, Neeruben lingered for longer than I had 

anticipated, and without intending to do so, made me feel really uncomfortable in 

the process.  Her doubt regarding my ability to converse with people was 

apparent, but I was determined to talk to Varsha and Sandhiya without anybody’s 

help.  When Neeruben left, I asked Varsha to show me what work she had left to 

do for the day, and she said she had been studying before I came.  I asked her to 

show me what she was studying, and she brought out her Sanskrit book for me to 

look over.  Eventually, we started talking about what friends she had in the village, 

what she liked to do in her free time, and whether she liked Malpor better than the 

city.  Once we became more comfortable with each other, she suggested we 

walk over to Nirma’s house. 

 

In the beginning, there were only a few people at Nirma’s house, but eventually, it 

became filled with young boys and girls.  To keep them entertained, I started a 

game of “Ram Shyam,” which quickly became a big hit.  The girls enjoyed 

themselves, and I was able to also talk to them in the process.  Given the amount 

of girls that had gathered in Nirma’s house, I decided to pull out a blank sheet of 

paper and have them draw a map of their phaliya.  Varsha drew the map, and 

the other girls helped her with information she didn’t know off hand.  As she was 

drawing the map, I asked her to include the names of all the adolescent girls in 

their education levels, which she drew really well.  After she was done, she drew a 

design on the top of the paper, and I asked her if she knew how to do Rangoli.  

She responded by saying that she was a Rangoli champion, and had won 

competitions in school.  How amazing!  I told her that we would be doing Rangoli 

before the dinner, and invited her and the other girls to come early and help. 

 

By the end of the day, however, I was sure of one thing – I could spend time with 

individual girls or a group of girls by myself.  I didn’t need a translator, and I 

certainly didn’t need anybody to hold my hand.  It was really awkward in the 

beginning, but I found that I was more willing to take risks and speak up when I 

didn’t have to rely on anybody to translate for me.  I also found that people 

listened to me more carefully, and were more willing to try harder to understand 
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me when there wasn’t a Gujarati alternative available in the form of Ranjanben or 

Veenaben.  It was more difficult, and definitely more uncomfortable in the 

beginning, but I found that once I ventured out on my own, I was able to keep the 

girls’ attention, and connect with them the way I had imagined.  I wouldn’t have 

been able to do the same through a translator.  For this, I was thankful.  I finally had 

the confidence to be able to do it on my own, without the help of a translator to 

speak on my behalf.  I had found my voice! 

 

When I returned to Neeruben’s house, she was applying manure to her floor in 

preparation for Diwali.  I had seen it being done before, but I had never actually 

sat down and done it, so I decided this would be my chance.  I knew Neeruben 

would let me if I asked.  I sat down next to her, and started applying the manure to 

the ground, but I found that it was much more difficult than it looked.  The strokes 

needed to be consistently the same size and depth, and the right amount of water 

needed to be added to the mixture to make it malleable enough, but not too 

watery.  It was an art form!  The way she moved her hands, the position she took 

on the ground, the amount of water she instinctively  

 

added, the debris she removed from the mixture – these were all fundamental to 

the process.  I didn’t get any of them right, and ended up dirtying my clothes in 

the process, whereas Neeruben emerged unscathed.  I was in awe.  There were so 

many things she was able to do with grace and agility that I could barely manage.  

She had a sense of  

 

QuickTime™ and a
TIFF (Uncompressed) decompressor

are needed to see this picture.

 
 

rhythm, balance, strength, agility, and intuition that endowed her with the ability to 

make perfectly round rotis and papads, balance several kilos of weight solely on 

her head without the help of her hands, add just the right amount of masala and 

salt to food, walk barefoot through a field filled with thorny plants and rocks, wash 
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clothes on her haunches for extended periods of time without losing her balance 

or complaining about the pain, and work in the sun without needing water at 

every step.  She didn’t think about herself, she didn’t concern herself with the heat 

or the pain nature inflicted upon her body, but she did think about the effect heat 

would have on me.  She thought about whether my body would be able to 

handle the physical labour, whether I would be able to sit in the heat of the 

kitchen without feeling short of breath, whether I needed more water or food even 

if she had to take less as a result.  She worried about others, but never about 

herself.   

 

Though she didn’t necessarily believe it, she possessed a vast amount of power 

and knowledge.  When she awakened to this reality, when she realized her latent 

power, when she saw herself as possessing strength beyond measure, she could 

bring about unimaginable change, both within herself and the community. 

 

After helping Neeruben with the manure, I washed my hands and walked over to 

Laxmi’s house, who also happened to be doing the same thing in preparation for 

Diwali.  For the first time, I met Laxmi’s parents and family, and they offered me tea 

without milk.   

 

 

 

Even though I love tea without milk, her family hesitated in offering black tea, as 

they thought it might be inhospitable.  I accepted readily, and assured them that 

black tea was even better for my throat than tea with milk.  I left the village feeling 

happy and fulfilled. 
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FIELD VISIT DOCUMENTATION 6 
 

 

Location: Malpor 

Purpose: SHG Visit #6 

Date:   October 22/23, 2006, 12:00pm (22nd) – 9:00am (23rd) 

Facilitator-participants:   Prerna 

Contact: Neeruben 

Objectives: Meet with girls to publicize community dinner  

  Prepare for and host community dinner 

  Talk to adolescent girls in attendance about the concept of a self  

help group 

 

Description: 

 

Given how withdrawn I had been on the night of Diwali, I certainly wasn’t 

prepared to go to Malpor the morning after.  I realized I had no choice in the 

matter because promises had to be kept, but I wasn’t in the proper frame of mind 

at all.  I kept thinking about home, about Mummy and Papa, about Toby, about 

New Jersey.  On the scooter ride to the village, I didn’t talk to Ranjanben at all, 

and found her reaction to my homesickness to be more damaging than helpful.  

Then again, how could I expect her to understand how it felt to be thousands of 

miles away from home, to be disconnected from my parents during the holidays?  I 

couldn’t explain it, and neither did I want to try.  I knew she didn’t intend to hurt 

me, and neither did I want to take anything she said personally, but regardless, it 

was a difficult time for me.  Knowing that the decision to leave had been entirely 

mine, and keeping the reason for going to the village in mind, I decided to remain 

quiet, and reserve my energy for the next few hours. 

 

When we reached Neeruben’s house, my stomach started to hurt suddenly, and 

my mood soured even further.  Hearing Ranjanben tell Neeruben about how she 

thought I was too quiet made me secretly wish that she would leave, but I 

suppressed my feelings because they were reactionary and unwarranted.  When 

Ranjanben left, I decided it was imperative to push aside my sadness and focus on 

why I had come to Malpor in the first place.  I chastised myself for being childish 

and short-sighted, and reminded myself of what was most important at that 

moment – Neeruben, Saroj, Rasmika, Laxmi, and all the adolescent girls I’d 

promised I would spend time with.  I switched gears instantly, and my 

temperament changed for the better.   

 

At this moment, I realized how I had to constantly be “on” when I went into the 

field – I couldn’t be sad, I couldn’t be sick, I couldn’t be tired, I couldn’t be angry 

or upset.  Even if I was, I had to convince myself otherwise, and push forward 

unfazed.   No matter how tired I felt, no matter how hard the sun beat down on my 
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back and drenched my clothes in sweat, no matter how badly I wanted to turn 

around and go home, I had to keep going.  Otherwise, I would never know what I 

was capable of.  I remembered the first day I went to the khet with Neeruben – the 

day was stiflingly hot, the sun was unforgiving, and my stomach cramps were 

getting progressively worse, to the point where I thought an accident was 

inevitable.  I asked to use the bathroom, but upon learning that it was only possible 

with the bottle I used for drinking, I decided to focus all my energy on pulling 

weeds.  Eventually, the pain subsided and the urge to crouch in the middle of the 

field lessened significantly (though never quite disappeared).  The heat continued 

to beat down on my back, but soon lost its edge, and I actually starting enjoying 

the physical labour involved in the work.   

 

It reminded me of my teaching days in Philadelphia – regardless of how I felt that 

morning, regardless of how sleep deprived I was, regardless of how tired I felt, I 

couldn’t allow myself to succumb.  The performance aspect of teaching – the 

conviction in my voice, the expression on my face, my body language – 

accounted for a significant portion of the impact I made on my students, on the 

way they interpreted and processed what I taught.  If I allowed my tiredness, sleep 

deprivation, lightheadedness, sickness, or sadness permeate my being, I would 

compromise their learning.  I couldn’t afford to allow that to happen. 

 

The same applied in Malpor.  Once I changed my outlook, things came more 

naturally.  It was 12:00pm – 6 hours until preparations for dinner began.  Ranjanben 

questioned why I had wanted to come so early when the event wasn’t until the 

evening, and tried to convince me to change my mind, but the 

“Whambamthankyoum’aam” strategy was one that I was most averse to.  This 

wasn’t a fly-by-night show or a gloss over publicity campaign where it was enough 

to simply show up an hour beforehand and leave right afterwards in pursuit of 

another site.  This process required a significant investment of time and energy.  

Most of all, it required love, compassion, and utmost care.  With this thinking in 

mind, Neeruben and I ventured out into the village and began our preparations 

for the evening. 

 

First, we checked the condition of the hall and made provisions for its clean-up 

accordingly.  The floor could be cleaned with a broom, and we could use the floor 

cover temporarily for the dinner, but the hall would eventually need to be cleaned 

thoroughly with water.  I decided this was a task for the future, hopefully with a 

group of willing kids and adolescent girls.  Once we had decided when the hall 

would be cleaned, we walked towards her old house, where a number of 

youngsters were watching a movie together.  We sat with them for some time, 

laughed at the stupidity of a Govinda movie, and left for Nirma’s house.   

 

Once we reached Nirma’s house, a number of adolescent girls gathered almost 

spontaneously – Priyanka, Bharti, Varsha, Tulsi, Urmila, and Sumitra.  I didn’t want to 

treat the gathering like a meeting, especially in the beginning, so we informally 
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talked about movies, movie stars, and antakshari.  A number of girls were new to 

me, so I asked questions specifically of them, and found Urmila to be especially fun 

to talk to.  I’d never met her before because she went to the khet everyday during 

the day, and returned at night, when I’d left for the day.  When I sensed the right 

moment approaching, I initiated the India version of “Down by the Banks”, and 

involved everybody present in the game.  It was so much fun!  It ended up turning 

into a bastardized version of the game, but everybody was engaged, and most 

importantly of all, we all laughed together.  By the end  

of the game, I mentioned the dinner again, and promised that we would talk 

some more, play games, eat together, do Rangoli, and explode some firecrackers 

(but not necessarily in that order!).  Everybody promised that they would come, 

despite the “distance from one phaliya to another” (which is, by the way, only a 2 

minute walk, but somehow, this distance is prohibitive, and physically separates 

communities from one another). 

 

When we returned to Neeruben’s house, I went and sat with a woman and her 

two daughters, both of whom I had never before met.  Their house was really small, 

and they were all sitting outside in the dirt.  The son was apparently sick, but 

refused to take medicine, and instead insisted on drinking alcohol in its place.  

Even though they all spoke Gujarati, I sat with them anyway, and talked to them in 

broken Gujarati.  One of the girls had been educated up until 7th, and the other 

was uneducated, mostly because the opportunity passed her by at an early age.  

The 7th educated girl, Varsha (?), stopped studying because the High School is in 

Jagadia, and she couldn’t afford to go to school so far from home.  I convinced 

both of them to come and do Rangoli, and they agreed.  I promised myself that I 

would visit them again the next time I was in the village.   

 

Once the weather became cooler, and the sun started setting, I gathered 

Rasmika, Laxmi, Saroj, and Sunita to do rangoli in front of the community hall.  

Laxmi took a glob of cow dung and used it as the background for our rangoli.  As 

we sat down to do rangoli against a still-wet-background, a group of children 

gathered, fascinated by the large array of colours we were using for the design.  

Rasmika was the master artist, and the rest of the girls helped with filling in the 

colours of the design.  I felt so happy – this was the first step towards the first 

community event in years!  Whether the dinner was successful or not, the fact that 

we had done the rangoli together meant something significant.  As the sunlight 

faded, we lit a diya and placed it in the middle of the design.  For me, the diya 

marked the beginning of something beautifully fragile. 
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Even though none of the girls that did rangoli with me would come to the dinner 

(except  

 

 

 

 

Saroj, briefly), their collective contribution to the artwork that decorated the 

entrance of the community hall was enough.  I couldn’t have asked for more. 

 

QuickTime™ and a
TIFF (Uncompressed) decompressor

are needed to see this picture.

 
 

Once the Rangoli was ready, Ranjanben made a brief visit, and we began 

preparations for the actual event.  Even though I had asked that people come by 

7:30, children starting coming by 7:00pm, and I scurried to help Neeruben get the 

food ready so that we could eat with them.  Initially, Harisinbhai hesitated in joining 

us, but I wasn’t ready to listen.  Sensing my passion and investment in the matter, 

he succumbed, and walked with us to the community hall.  When I walked in, I was 
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both overjoyed and disappointed.  There were a few kids eating out of tiffins, but 

none of the girls or their parents had made an appearance.  The fact that parents 

had allowed their children to come was significant, but the sheer lack of any of the 

girls from our own phaliya was extremely disappointing.  I went outside to talk to 

Saroj, but decided not to force her to come.  It was her decision in the end, and if 

she came, it would have to be of her own accord, and not because I forced her 

to.  A few minutes later, she came, but quickly disappeared out of shyness.  I 

decided that regardless of the turnout, the event was a first step, and 

disappointment was not a productive emotion, especially considering the fact 

that some people had in fact come,  

 

 

 

and they deserved my attention.  At this point, I got up, served them daal and egg 

curry, and took pictures of them eating.   
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The words that people had used earlier – “yaha ki ladkiyan bahoot sharmati hai – 

vo nahi ayengi”, “community hall main koi nahi khane chahega”, “yaha ke log 

milke aisa kuch nahi karte – vo nahi ayenge” – came to mind, and I couldn’t help 

feeling somewhat defeated, even betrayed.  It didn’t matter that the people I met 
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in passing didn’t come, but the fact that the girls I had met with individually didn’t 

come was really disappointing.  I started wondering where I had gone wrong, 

whether there was something I needed to change.  I kept trying to suppress these 

thoughts, telling myself that there was success in this “failure”, and that this 

presented a fruitful challenge, but it was really difficult to do so in the moment. 

 

Despite my disappointment, I took another helping of rice, and watched as some 

of the kids started preparing to wash their dishes.  The kids were happy, Neeruben 

and Harisinbhai, though embarrassed, were also laughing along, so why shouldn’t 

I?  Just as these thoughts crossed my mind, I heard voices outside.  My heart 

jumped.  Were more people coming after all?  Had I been melancholy 

prematurely?  My question was answered immediately.  In the next moment, the 

group of girls from Tad and Kuva phaliya came and sat down across from us, tiffins 

cluttering, bags rustling.  They smiled shyly, but I could barely contain my 

excitement.  They were all here as promised!  There couldn’t have been a happier 

moment in the two months that I’d been in India.  I was elated, energized, 

completely beside myself.  I gushed their names and served them daal and rice, 

and they responded with tender touches and laughter.  I couldn’t believe it!  They 

had actually come in the dark from the other phaliyas, and they were sitting in 

front of me!  It was absolutely exhilarating.  I felt as if the moment was charged 

with electricity.  The doubts that had been plaguing me for days disappeared in 

an instant, and for the first time, I felt as if what I had ventured out to do in Malpor 

was possible.  

 

 

 

I sat back down to eat with the girls, and met a new girl that I found to be 

absolutely endearing – Prasanya, Nirma’s sister.  She was open, friendly, and 

genuinely interested in learning.  I was beside myself with happiness.      
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We shared food, we shared laughter, and most importantly of all, I felt as if the 

energy in the room took on a life of its own.  At one point, we had to close the 

door to the hall because so many boys had gathered to watch and gossip, but 

none of us were bothered.  We were too engrossed in each other.   

 

After we had finished dinner, I brought out the ball, and we played a game 

together.  The energy in the room lost control, and the game became chaotic, but 

for the few minutes we played together, it was fun and carefree.  Once things 

started becoming chaotic, we sat back down, and I talked to the group.  I began 

by asking them my name.  To my surprise, the room responded in unison – “Prerna!”  

I was ecstatic!  They all knew my name!  I proceeded to ask them where I had 

come from, for how long, and why.  The answers became more varied, but for the 

most part, everybody knew where I was from and how long I would be with them.  

The why was the biggest question mark.  I responded by telling them that I was 

there to learn from them, and in turn, have them learn from me.  I told the girls in 

the room that I was specifically here for them, and wanted to work with them to 

find ways to improve the community together.  Most importantly, I wanted to get 

to know them, and have them know me in turn.  Following this explanation, I asked 

the girls if they would be willing to join a self help group if it were formed within the 

course of the next month, and they responded affirmatively.  I couldn’t believe it!  

The first step had been taken together!  At this point, I asked them what they 

thought they did best.  Urmila responded by saying that she liked to dance at 

weddings, and they all agreed that they could cook really well.  I told them that I 

couldn’t make round rotis, and I didn’t know anything about farming – these were 

things that they could teach me in exchange for the types of things they wanted 

to learn from me.  Varsha mentioned English and computers.  I told them we would 

learn a lot from each other over the course of the next year, but only if they were 

open to it.  They agreed.   
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After this, I asked all the girls to come and explode patakas with me, but things 

didn’t exactly go according to plan.  I’ll leave that story for another time.  By the 

end, however, I didn’t want to leave, and the girls were holding my hands and 

asking me when I would come back.  I felt like crying out of sheer happiness.  I 

promised them I would return to work in the khet with them, and they laughed.  I 

savored the moment, and prayed for more of the same for the year to come.     
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A GLIMPSE INTO THE PROCESS:  COMMUNITY EVENTS COORDINATED 

THROUGH THE GROUP 

*********** 
 

International Women’s Day 

Malpor, Jhagadia 

March 8th, 2007 

8:00pm 

 

Purpose: 

 

Content-Based Preparation: 

 

Logistical Preparation: 

 

Description of the Program: 

 

Attendance: 

 

Details of the Program: 

 

Show Emcee:  Dharmistraben 

 

1. Prarthna 

Prabhu ne Rehavu Mann Thai 

 

 Names of people on the mic: 

 1.  Raveena 

 2.  Sunita D 

 3.  Nita 

 

2. Swagat Dance 

 

 Names of performers: 

1.  Parul 

2.  Deepika 

3.  Nikita 

4.  Hiral 

5.  Bhumika 

 

3.   Introduction to the Program 

 Dharmistraben 

 

3.  Qawali – Guppi Guppi 
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 Names of performers (coordinators in bold): 

 1.  Parul 

 2.  Sunita D. 

 3.  Raveena 

 4.  Anjana 

 5.  Deepika 

 6.  Premika 

 7.  Sumitra  

 8.  Bharti  

 

4.  “Hu Chokri Chu, Pan Hu Chokro Thi Kam Nathi” Reading 

 

 Names of performers: 

 1.  Rami 

 2.  Jamna 

 3.  Sunita 

 4.  Raveena 

 5.  Anjana 

 

5. Statistics reading and explanation 

 Dharmistraben 

 

     S N A C K  B   R   E   A  K 

 

6.   Rajastani Dance (Moorani) 

 

 1.  Anjana 

 2.  Raveena 

 3.  Sunita 

 4.  Bharati 

 5.  Suraj 

 6.  Rami 

 

7.  Naatak by SEWA Rural women (Unmarried Pregnancy)  

  

 1.  Nasreenben 

 2.  Raginiben 

 3.  Ranjanben 

 4.  Shaistaben 

 5.  Ranjanben 

 

8.  Naatak – Rebuilding Ourselves, Piece by Piece 

 

 Names of performers: 
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 1.  Munni  - Padma 

 2.  Sunita – Asmita 

 3.  Urmila – Mother 

 4.  Raveena – postman 

 5.  Nita – narrator 

 6.  Tulsi, Bharati, Sunita, Jamna, Sumitra – friends in the khet 

 11.  Ranjanben – Rajubhai 

 12.  Prerna – Rajubhai’s wife 

 13.  Sunita D.– Bhagvan 

 20.  Tulsi, Jamna, Priyanka, Nirma, Daksha, Sita, Anjana – village people  

       in the audience for the opening act  

 

9. Closing and Naatak Discussion 

 Name reading of all the performers 

 

Impact: 
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World Health Day Celebration 

Malpor, Jhagadia 

April 7, 2007 

7:30pm  

 

Purpose: 

 

Content-Based Preparation: 

 

We started preparing for the event on the 20th of March.  Three informational 

sessions were planned in preparation for the event:  nutrition, sanitation/personal 

hygiene, and alcohol/tobacco.  Each session consisted of an informational 

component that described the issue on both a macro and micro level (refer to 

Appendices 2, 3, and 4 for the write up from each of these sessions).  After the 

informational aspect o f the session, 2 girls were asked to take responsibility for that 

particular stall at the health mela.  This was followed by a poster making session, 

where the group made posters about what they had learned.  These posters 

would then be used at the stall along with the SEWA Rural posters.  The purpose of 

this activity was to have the group process what they learned, personalize the stall, 

and give the girls a feeling of ownership over the topic.   

 

There were a total of 4 meetings held in preparation for this event – 1) nutrition; 2) 

sanitation; 3) the adverse effects of tobacco/alcohol; and 4) final 

coordination/logistical detail planning.  Each informational meeting was 

accompanied by research in advance and the generation of a written document 

with relevant facts and figures.   
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Logistical Preparation: 

 

Mandap:  I asked for a mandap to be set up through the sarpanch of the village, 

Neeruben.  Last time, the mandap had been funded through the village grant, but 

this time, money was required (200 rupees).  The mandap didn’t get started until 

3pm on the day of the event, and if it hadn’t been for the fact that we had arrived 

early to prepare for the event, I doubt it would have gotten done. 

 

Lighting:  This was set up through Dharmistraben’s devar.  It took longer than it 

should have, but thankfully, the lighting was completed before the event started.   

 

Sound:  Portable sound system provided by SEWA Rural 

 

VCD, projector, screen, generator:  Provided by SEWA Rural 

 

Decorations:  Balloons, streamers, and toran bought from the bazaar (130 rupees) 

 

Posters and material for the stalls:   

 

General:  The posters for each of the stalls were either made by the group or 

borrowed from SEWA Rural (Refer to Appendix 1 for pictures and accompanying 

details of the posters made for the event).  Pamphlets and print-outs were also 

used on the tables.  The content for the print-outs was researched on the internet 

and printed out at the computer lab.  2 tables were brought from SEWA Rural and 

another table and 9 chairs were from the village.  The sheets for the tables were 

from my house/SEWA Rural/the village.   

 

Nutritional stall:  The fruits and vegetables for the nutritional platter were bought (35 

rupees) from the bazaar, and the nutritional fact placards were made by hand.   

 

Reading/games corner:  The books for the reading corner were the books we use 

for the literacy class in Kharia.  The Frisbees were also brought by me from home.  

 

Sanitation and Personal Hygiene:  The smokeless chula was made by Lalitbhai at 

SEWA Rural. The matka was from the village, and the sugar, salt, and water for the 

demonstration were from the village. 

 

Store products:  The naasta, papad, and shampoo products were from SMVS.  The 

soap was bought from the bazaar.  The water ladles were bought from a vessels 

store in the bazaar.  The ORS was bought from the medical store.  All these 

products were given without payment, and the store owners asked that we return 

the remainder and pay the amount sold.  Special prices were quoted due to the 

nature of the event.   
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Description of the Event: 

 

Attendance:   

 

Community members:  Approximately 200 – 300 attendees in ebbs and flows.  Due 

to the nature of the program, people didn’t stay the entire duration of the mela.  

They visited the stalls, bought some products, and left.  The amount of people at 

the event was constantly in flux.   

 

SEWA Rural Staff:  7 staff members and 3 friends of staff were in attendance – 

Nehaben, Shahidaben, Chetnaben, Dr. Vora, Dr. Ajay, Sarlaben, Jayshreeben, 

and 3 friends of Lataben and Anilbhai from Bombay. 

 

Set-up help:  Rahulbhai, Mishraji, Sumitra, Dharmistraben 

 

Camera recording:  Mukeshbhai, Rahulbhai, and Prerna  

 

Special Thank you’s:  Dharmistraben, Mukeshbhai, Rahulbhai, Mishraji, Sumitra, 

Lalitbhai, Saahilbhai, and the staff members that attended the event.  Thank you 

also to the store owners and to SMVS for giving us products to sell at special prices.   

 

 
 

1) Nutrition Stall 

 

Stall leaders:  Sumitra and Bharti 

Adult Facilitator-participant:  Sumitra Kaantibhai 

 

Exhibits:   a) Vegetable and fruit platter with informational placards; b) 

Anemia mirror demonstration; c) anemia informational 
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pamphlet; d) 2 posters made by the group and posters from 

SEWA Rural 

 

Comments:  The girls that were originally supposed to run this stall – Munni, 

Sunita, and Sumitra – didn’t come to the event at all.  Sumitra 

and Bharti were chosen to run the stall in their place.  Sunita’s 

excuse was valid – she has recently gotten engaged, and isn’t 

allowed to leave her house.  Munni and Sumitra, however, had 

no valid excuses.   

 

 Despite this fact, Sumitra and Bharti, who are much younger 

than the girls that were supposed to run this stall, took on the 

responsibility full heartedly.  They learned quickly, and though 

shy at first, quickly learned how to explain the vegetable platter 

and the meaning of anemia.  They averted a potential crisis by 

taking responsibility for the stall at the last minute. 

 

  

 

 

 

 
 

 

 

2) Sanitation and Personal Hygiene in the Context of the Prevention of Diseases 

Stall 

 

 Stall leaders:  Nita, Premika, and Jamna 

 Adult Facilitator-participant:  Prerna 
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 Exhibits:   a) Smokeless chula model; b) Sherbet making  

demonstration and tasting; c) Water ladle use demonstration; d) 

Sanitation drive announcement (to be held the subsequent 

day); e) Soap and ORS shop; e) 2 posters made by the group 

and posters from SEWA Rural on diarrhea and malaria 

 

Comments: All three of these girls ran the stall with fervour.  Nita, who made 

poster about what Malpor should look like in terms of sanitation, 

spoke confidently and clearly.  Jamna also lead the way by 

taking charge of the sherbet demonstration.  When the girls 

noticed that people were taking advantage of the sherbet 

demonstration, they started charging people for the sherbet!  It 

was a classic moment.  In the end, the girls turned their stall from 

education to action by standing in front of the community and 

announcing that we would be holding a sanitation drive the 

next day.  They made a commitment to run the stall, and then 

committed to the sanitation drive, both of which they fulfilled 

with energy and passion.  In total, they sold 80 rupees worth of 

soap and ORS. 

 

The girls were so committed to their stalls that they didn’t eat 

dinner.  When I told them to go eat in shifts, they refused, and 

said they would only go altogether.  In the end, they chose to 

not go eat, and ran the stall instead.  I bought them singh 

chana to eat so they wouldn’t go hungry, but overall, I was very 

impressed by their level of investment in their stall.   

 

 Impact:  A total of three people bought water ladles, meaning that  

   at the least, 3 people will use water ladles at home instead  

   dipping their hands in water.  A number of community 

   members also watched the sherbet making demonstration 

   intently, and were surprised by the fact that lemon is not  

   necessary in the sherbet in order to improve the diarrheal  

condition.   Lastly, the girls made the collective decision 

to follow up on the event by holding bi-weekly sanitation 

drives within the community.  Refer to Appendix 5 for details 

regarding the first sanitation drive held within the community. 
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3) The Adverse Effects of Alcohol and Tobacco Stall 

  

 Stall leaders:  Raveena and Bharti 2 

 Adult Facilitator-participant:  Dharmistraben/Mukeshbhai 

 

Exhibits:  a) Photos of tongue cancer, throat cancer, and appendage 

loss as a result of poor circulation from smoking; b) Tobacco 

pamphlet; c) The Effect of Alcohol on Family storybook; c) 2 

posters made by the group and posters from SEWA Rural 

 

Comments: Rekha had also committed to be part of this stall,  

but she didn’t show up.  Regardless, Raveena and Bharti ran the 

stall with energy.  When asked about the effects of alcohol, 

Raveena talked about how alcohol not only affected health, 

but also had an impact on family and the community, as it 
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resulted in a loss of income and shattered household/ 

community peace.  In terms of tobacco’s effect on health, 

Raveena and Bharti talked about tongue cancer and throat 

cancer, and referred to pictures to help people understand its 

adverse effects on health. 

 

Both Bharti and Raveena went to eat together, but they were 

responsible about it, and asked for permission before leaving.  

Parul was trained to sit in their place while they were gone.  They 

returned promptly without being called.   

 

    Impact:  Before the Health Mela, Bharti, one of the girls who  

  this particular stall, used to chew tobacco.  During  

  follow up session, she mentioned that she had  

chosen to stop chewing due what she learned  

through the Mela.  Anjana, another member of this  

group, mentioned that her grandmother gave up 

tobacco after the event as well.   

 

 
 

4) Dukaan 

  

 Stall leaders:  Rami, Sumitra 2, Jasodha 

 Adult Facilitator-participant:  Mishraji 
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Products:   Many varieties of naasta and papad, shampoo, and  

water ladles 

 

Total Amount Sold:  523 rupees 

  

Total Profit Made:    72 rupees 

 

 Comments:  This dukaan ended up being much more extensive  

than had originally been planned, so the girls had a lot of 

products to keep an eye on throughout the event.  They were 

so energetic and invested in their role as storekeepers!  People 

who bought from them commented on how they looked like 

they had been trained to run the store, but in fact, they had not.  

They sat faithfully in their positions throughout the event, and 

enjoyed themselves thoroughly.  At one point, a group of 

people wanted to buy 2 water ladles for a discount – 44 rupees 

instead of 50 rupees – and the girls were insistent on not offering 

the discount.  When I told them to go ahead, they argued with 

me, and said I shouldn’t give it to them, but in the end, I made 

the decision to sell the ladles for cheaper in the interest of 

promoting sanitary behavior.  I was impressed by the girls’ level 

of investment in getting the right price for the products they 

were selling. 

 

 Impact:  During the follow up meeting, Rami, Jasodha, 

   Sumitra, Raveena, and Jamna took on the 

   responsibility of selling naasta and shampoo around 

   the village.  In total, they took responsibility for  

   fifteen packets of sev (5 rupees each), 8 bars of soap  

   (5 rupees each), 5 packets of 1st quality thapara (10 

   rupees each), and 7 packets of 2nd quality thapara (9 

   rupees each).  This can potentially be sustained for  

   an extended period of time, and provide  

   supplementary income for their families. 

  

   The entire group also decided to start a savings  

   account with the money that they earned at the  

   Mela.  The money that the individuals make from  

   selling naasta within Malpor and neighboring villages 

   will be deposited in this informal account.   
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5) Kids’ reading corner 

 

Stall leaders:  Two girls from the reading group were made leaders of the 

group, and asked to ensure that none of the books were taken away from 

the stall.  Two of the smaller books were lost in the process. 

 

Including:  Books for kids to read together in order to create an atmosphere 

of learning and reading 

 

6) Finale:  Movie showing on Sanitation 
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Appendix 1: 

Pictures and descriptions of the posters hand-made by the group 

 

 
 

(1) International Health Day 2007, Malpor - Event Title Poster 

 

 
 

(2) Nutrition Stall – Booth Title Poster 
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(3) Nutrition Stall – “Live to Eat, and Eat to Live Poster” describing what fruits 

and vegetables can be bought in place of a 5 rupee pack of Balaji 

wafers, including their nutritional benefits. 
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(4) Sanitation Stall – “Sanitation is My Responsibility” poster describing three 

critical components of personal hygiene: a) using a water ladle for taking 

out water, b) covering food in order to protect it from flies, and c) 

washing hands with soap after using the bathroom, before eating, and 

before preparing food. 
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(5) Sanitation Stall – “Our Village, Beautiful Village” poster detailing the ways 

we can keep Malpor clean and green - a) stop water taps from running, 

as water accumulates and spreads disease, b) pick up the garbage 

around the school and dispose of it properly, 3) sweep regularly 
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(6) The Adverse Effects of Alcohol and Tobacco Stall – Booth title poster 

 

 
 

(7) The Adverse Effects of Alcohol and Tobacco Stall – “Save the Money you 

Spend on Tobacco” poster detailing the amount of money that can be saved per 

year if tobacco is not consumed (5 rupees per day, 150 rupees per month, 1800 

rupees per year) 
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CATALYZING CHANGE 

THROUGH PLAY:   

 
A GAMES GUIDE 
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TIPS FOR FACILIATOR-PARTICIPANTS 
 

This guide can assist you in facilitating the activities you group needs and to share 

them with other people. This isn’t an expert’s guide that is set in stone; each 

activity should be altered to meet your group’s needs and situation. When you use 

these games for social change work, the role of the facilitator-participant is very 

important and must be intentional.  

TIP 1: Be a Facilitator-participant  

Presenting games as important and meaningful is challenging for the most 

experienced facilitator-participants. A facilitator-participant’s job has three parts: 

lead the activities, guide the reflection, and be enthusiastic. Enthusiasm is 

contagious! Keep debriefing simple and straightforward. Also, share personal 

experiences and remember that as a young person, a student, a community 

member or an adult ally, you have a wealth of knowledge and experience to 

draw from. Often, the mood of the instructor will set the tone for the entire group. 

So above all be positive and have fun with the activity, with the session, and with 

the players.  

 

TIP 2: Think about Framing & Sequencing  
The purpose of the games is often set during the introduction, or framing, of the 

activity. The activity may be introduced as a story, creating a magical place 

where dangerous things can happen without teamwork. For a more mature grow, 

games can be introduced as metaphors, alerting the participants to look for 

deeper meaning. Another important consideration is the order in which you play 

games, or sequencing. If a group has never played together, it might be important 

to do icebreakers and to “soften” the personal space bubble. If they are more 

comfortable with each other, try “bursting” the bubble, and get deep in your 

activities. Try to put complex activities after less challenging ones, to build a sense 

of accomplishment. 

 

TIP 3: Reflect, Reflect, Reflect  
One way to highlight the role of games in social change is in the reflection after 

the activity. An easy way to see the relevance of reflection is to picture games as 

a circle: you start with an explanation of the activity, framing its purpose and goals 

to the group. The activity progresses, with the facilitator-participant taking a more 

hands-on or less guiding approach as needed. Finally, the group reflection helps 

participant-facilitators see how they met the goal, and to envision the broader 

social change implications. Then the group has come full-circle. Be as concrete or 

as “spacey” as you want – during the activities its important to “lose ourselves” in 

what we’re doing, and to have a lot of fun. But remember to bring it all back to 

reality with the reflection. Reflecting on the activities is vital to bring the group 

back to the reason why they’re playing games.  



 123 

 

The following types of questions can be useful in reflecting:  

  

 • Open-ended questions – prevents yes and no answers. “What was the 

purpose of the game?” “What did you learn about yourself?”  

 • Feeling questions – requires participant-facilitators to reflect on how they 

feel about what they did. “How did it feel when you started to pull it 

together?”  

 • Judgment questions – asks participant-facilitators to make decisions about 

things. “what was the best part?” “Was it a good idea?”  

 • Guiding questions – steers the participant-facilitatorss toward the purpose 

of the activity and keep the discussion focused. “What got you all going in 

the right direction?”  

 • Closing questions – helps participant-facilitatorss draw conclusions and 

end the discussion. “What did you learn?” “What would you do differently?”  

 

TIP 4: Make Meaning With Players  

At their best, the following activities can serve as bridges between social change 

work, learning, and community building, reinforcing the need for communication, 

co-learning, and collective decision-making. At worst, they can be tools of 

oppression and alienation, serving to support vertical education practices and 

isolate people from each other. In the words of educator Paulo Freire, “A real 

humanist can be identified more by his trust in the people, which engages him in 

their struggle, than by a thousand actions in their favor without that trust.”  

Remember…  

Let the games take their own life, and they will! If it feels like a group just wants to 

play all day, just do that! If they want to get deep, do that. Let the group tell you 

where they want to go, and they will! When the people lead, the facilitator-

participant-facilitator should follow.7 

 

                                                   
7
 Fletcher, Adam.  “Guide to Cooperative Games for Social Change.”  CommonAction. 
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<< ICEBREAKERS >> and <<WARM UP GAMES>> 
 

(1)  < MY OTHER HALF> 

 

Props:   

(1)  Sets of pictures cut in half, enough for each person to have one half of a 

picture  

 

Procedure: 

Give each participant-facilitator one half of a photo.  Each person should have a 

partner in the group that holds the remainder of their photo.  The task is for each 

participant-facilitator to find their partner, join their photos, and then find out the 

following information from them: 

 

5) Their name and their age 

6) Their favorite thing to do in their free time 

7) Their favorite type of food 

8) Their favorite time of day, and why 

 

After the pairs have introduced themselves to each other, the group should 

reconvene, and each of the pairs to introduce each other to the group.  They can 

respond to the questions posed as well as add any additional points of interest. 

 

* * * * * * * * * * 

 
 (2)  <FIND YOUR TYPE> 

 

Props:  

(1) Sets of 3x5 cards with matching animals, enough for each person to have a 

card  

 

Procedure:  

Get the group in a circle. Tell everyone the may not speak. Give each person a 

card with an animal on it. Tell them to find their mates by doing something that 

animal would do. Start them all at the same time.  

 

* * * * * * * * * * 
 

(3)  <TOSS A NAME> 

 

Props:  Balls 

 

Procedure:  
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With the group standing in a circle, have participant-facilitatorss go around saying 

their names. Then show them a ball, and explain the activity this way: “First I will say 

my name, like ‘I am Adam.’ Then I will say, ‘and this is Nadem.’ Then I will throw the 

ball to Nadem. Nadem will say, ‘That is Adam, I am Nadem, and this is Tannisha.’ 

And so on, until all the names in the circle are strung onto the list.”  The game goes 

until everyone has been called, without anyone being repeated.  If someone’s 

name is forgotten, have the group spot them. Variations include going around 

multiple times attempting to beat the last speed.  Another version involves multiple 

balls flying at the same time, spaced apart by 2 or 3 people.  

 

* * * * * * * * * * 
 

(4)  <COMMON GROUND> 

 

Props:  

Enough chairs for all participant-facilitatorss, minus one.  

 

Procedure:  

Group sits in a circle of chairs with one person standing in the middle (no empty 

chairs). The person in the middle says “I seek common ground with… people who 

were born east of the Mississippi!” Anyone who was, including the person asking 

the question, must get up and run across the circle to find a new seat. You can’t 

take the seat of the person next to you! There will be one person left in the middle 

who must ask the next question. Possibilities include: people who… wear glasses! 

Likes vanilla ice cream better than chocolate! You can also guide the questions a 

little deeper… “I seek common ground with people who’ve… worked with the 

homeless.” The facilitator-participant may choose to ask the first few questions to 

get the game going and set the tone.  

 

* * * * * * * * * * 
 

(5)  <THE NAME GAME> 

 

Props:  

None  

 

Procedure:  

Get the group in a circle. Tell everyone to get an adjective starting with the first 

letter of their own first name and add it to the front of their first name [Adventurous 

Adam]. Then, introduce yourself, and tell the person next to you to introduce you 

then himself/herself. Each person farther down the circle will then introduce 

everybody in front of them then finally, himself/herself.  
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* * * * * * * * * * 
 

(6)  <FIND YOUR TYPE>  

 

Get the group in a circle.  Tell everyone they may not speak.  Give each person a 

card with an animal on it.  Tell them to find their mates by doing something the 

animal would do.  Start them all at the same time.   

 

* * * * * * * * * * 
 

(7) <ANIMAL ANTICS> 

 

 Split the group up into groups of 8-10 people.  Each person in the circle must act 

out an animal action for the group.  For example, if I am an elephant, I can 

pretend that I have a trunk by waving my arm in front of my face, or pretend to 

flap my ears with my hands.  Once everybody has introduced their action, the 

game begins.  Anybody can go first - somebody must first introduce themselves 

with their action, and then signal another person by imitating their action.  Without 

hesitating, that person must do their own action first, and signal another person by 

doing their animal action.  Anybody who hesitates, isn’t paying attention, or does 

the actions of people that are no longer in the game is out.  The winner is the 

person that outlasts everybody else. 

 

* * * * * * * * * * 
 

(8)  <JANTAR MANTAR JANTAR MANTAR> 

 

All players in a circle, one player in the middle. The player in the middle closes his 

eyes, holds right hand pointing in front of him, and spins around. When done 

spinning, open your eyes and say, as fast as you can “Jantar Mantar Jantar 

Mantar”.  

 

The player you're pointing to, and his 2 neighbors, need to build an elephant in less 

than the time the middle player needs to say “Jantar Mantar Jantar Mantar”. An 

elephant consists of a trunk, made by the middle player, by holding your nose with 

one hand, and extending your other arm through the arm that holds the hand that 

holds the nose.  The neighboring players each form a big ear, using both arms. 

Don't forget to attach the ears to the elephant's head.  

 

Any player that cannot get his/her part done by the time the middle player does 

“Jantar Mantar Jantar Mantar” becomes 'it' and takes place in the middle of the 

circle.  

 



 127 

Variations  

You can really invent any object or create to replace the elephant. Try  

• a car, with 2 wheels and a set of wind screen wipers  

• a cow, with an udder and 2 horns  

• a bunny, with 2 paws (middle player) and 2 rabbit ears (neighbors)  

 

* * * * * * * * * * 

 

(9)  <REFLEX>  

Start with 3 things:  

• an Elephant, consisting of a trunk, made by the middle player, by holding 

your nose with one hand, and extending yo ur other arm through the arm 

that holds the hand that holds the nose (does this make any sense?). The 

neighboring players each form a big ear, using both arms. Don't forget to 

attach the ears to the elephant's head. Make an elephant sound.  

• A palm tree: the middle player is the tree, her neighbors become the waving 

leaves of the tree. Make windy noise  

• A car: the middle player holds the steering wheel, the neighbors do the 

wheels. Make car engine noise.  

 

One player in the middle. Point to a person and yell Elephant (or Palm Tree, or 

whatever was agreed). Then choose another player and yell something else. Do 

this at high speed.  

 

* * * * * * * * * * 

 

(10)  <LETTER NUMBER GAME>  

 

Everyone in a big circle. You start by 'giving' your neighbor your name. Just lift your 

right arm and call your name to your neighbor. He does the same to his neighbor, 

and names run around the circle.  

Then do the same with the numbers 1 to 9. Use another gesture, e.g. pass the 

number by tipping your right foot in the direction of your neighbor.  

When everyone's got this, try all of this at the same time. Start by passing your 

name, and as soon as the name thing has advanced 2 or 3 players across the 

circle, set a number in motion, and then a month of the year.  

 

Notes  

Pay attention to how much gets lost - does everything you set in motion eventually 

get back to you or not? You can coach players by saying they only need to pay 

attention to what their neighbor does, not what's going on elsewhere in the circle.  

 

* * * * * * * * * * 

 

(11)  <THREE NOSES>  
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Let everyone walk leisurely around the room. When you shout '3 Noses' the players 

must form little groups, each group consisting of 3 touching noses.  

 

Use your imagination - as for 7 left big toes, 2 earlobes, 9 fingers, 4 fingertips, 5 

bellybuttons. Repeat till everyone is giggling. 
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<< TEAM-BUILDING GAMES >> 

 
(1)  LINE UP CHALLENGE  

 

Activity Details:   

 

Split the group up into boys and girls.  Blindfold the group before giving further 

instructions.  Tell the group that they must arrange themselves by height without 

seeing each other.  Don’t give them instructions on how this can be 

accomplished.  Rather, observe the strategy they use in order to accomplish the 

task. 

 

For the first 5 minutes of the activity, tell them that they can speak to each other.  

For the last 5 minutes, tell them that they cannot speak to each other.   

 

Follow-up Discussion: 

 

Once the groups have finished the activity, ask them to reconvene.  Ask them the 

following questions: 

 

1) How did the group react when they were told that they had to arrange 

themselves according to height without seeing each other? 

2) What strategy did the group use? 

3) How did they come up with this strategy? 

4) Was it harder when the group couldn’t talk or when the group was allowed 

to talk? 

5) Who took on a leadership role?   

6) Who took on a follower role? 

7) How would they do things differently next time? 

 

* * * * * * * * * * 
 

(2)  WORD PAIR UP CHALLENGE 
 

Activity Details: 

 

Pin the pre-written word pair cards on the backs of each of the participant-

facilitatorss (for example, key/lock, bird/nest, chalk/board, etc.).  Before doing this, 

instruct the group that the activity will proceed in silence.  At no point are they 

allowed to talk to each other, and nobody will know what is written on their back 

in advance.   
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The objective is for the word pair partners to find each other somehow without 

knowing their own word or without talking.   

 

Follow-up Discussion:   

 

1) What was the most difficult aspect of this activity? 

2) What was the strategy you used? 

3) Who served as the leader of the group? 

4) Who followed moreso than lead the group? 

5) What would you do differently next time? 

 

* * * * * * * * * * 
(3)  <PEOPLE 2 PEOPLE > 

 

Props:  

None  

 

Procedure:  

Form pairs facing each other. A single player at the end of the line is designated 

the “caller.” As the caller yells “toe to toe,” “knee to knee,” “elbow to foot,” etc., 

the pairs perform the described connection. On the call “people to people” the 

players switch partners. The player without a new partner becomes the new caller. 

You can’t have the same partner twice, unless it’s a small group. And try to think of 

a new combination every time!  
 

* * * * * * * * * * 
(4)  <HUMAN KNOT > 

 

Props:  

None  

 

Procedure:  

Get the group in a tight circle. Have the members of the group reach in with their 

tight hands and grasp one of the right hands available. Repeat with left hands. 

Then ask them to unravel the knot. People may not let go. The circle of hands is to 

remain unbroken. However, it may be necessary to change grips due to the angle 

of arms and bodies. One variation is for the group to stay silent during the entire 

activity.  
 

* * * * * * * * * * 
(5)  <THE HUMAN CLOCK> 

 

Props:  
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None  

 

Procedure: Define a large circle by having the group join hands. Mark one spot 

inside the circle as “12 O’clock” and another as “6 O’clock.” Have the group 

rotate in one direction, returning to the start position, in as little time as possible. 

After discussing strategies, the group can try to improve its previous record.  

 

* * * * * * * * * * 
(6)  <GROUP TOUCH> 

   

Props:  

A tin can  

 

Procedure:  

Get the group around the can. Tell the group they all must be touching the can at 

once, with their… (finger, toe, knee, elbow, shoulder…). Variations: Depending on 

the size of the group, use larger AND smaller items, and gradually get the group to 

come closer and closer together physically. Facilitator-participant may have the 

group transport the object to a different area with a bizarre matching of body 

parts. 

 

* * * * * * * * * * 
 

(7)  <BALLOON CASTLE COMPETITION> 

 

Split the group into two, and give each set their own supply of balloons, tape, and 

string.  Instruct them that they are to build a large balloon castle within 20 minutes.  

Do not specify whether they are allowed to work as a group.  Most likely, the two 

groups with compete.  Discuss why the group didn’t collaborate, and how much 

bigger the balloon castle could have been had they collaborated. 

 

* * * * * * * * * * 
 

(8)  <STORY-BUILDING>  

 

Line the group up, and instruct them to construct a story, line by line, person by 

person.  The first person says the opening line of a story, and the next person 

continues the thought.  This exercise will emphasize the beauty and potential that 

lies in thinking together. 

 

* * * * * * * * * * 
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(9)  <EVERYBODY’S IT>  

 

Everybody is it.  All participant-facilitatorss can tag anyone.  If you are 

tagged, you must freeze in place.  Anyone can free a tagged person by “hi-

fiving” them.  It is the participant-facilitator’s choice to tag people, free 

people, or try a combination of both 
 

* * * * * * * * * * 
 

(10)  <TURNING CIRCLE>  

Fun game to warm up those muscles and get the blood pumping.  

Everyone in a circle. The circle starts running (slowly) clockwise. As soon as 

anybody shouts 'go', the circle changes direction, without anybody bumping into 

someone else.  

 

* * * * * * * * * * 
 

(11)  <CATEGORY CIRCLE>  

Everyone in a circle. Pick a category (e.g. make of cars, girls names, kinds of food, 

kinds of plants, whatever). First person states an example of the category, and 

points to someone else. Keep pointing. That someone else does the same, with a 

different item in the category, and so forth, until everyone points at one person.  

Then repeat the pattern. Make eye contact when passing your item to the next 

person. Drop the pointing arms when everyone is comfortable and the series is 

collectively memorized.  

Then do the same with a second category, and make sure the pointing pattern is 

different. Repeat till everyone is comfortable.  

Then do the same exercise, without pointing, and running the 2 categories at the 

same time. Add a third, fourth category if you wish. No pointing arms any more!  

The idea is not only to listen for the item right before yours in the series (so you know 

when it's your turn), but also to make sure that when you pass an item to someone 

else, that someone else actually hears you. If not, then repeat your item, to ensure 

the series does not get broken.  
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<< TRUST-BUILDING GAMES >> 

 
(1)  <TRUST CIRCLE > 

 

Props:  

None  

 

Procedure:  

Have the group form a circle. Have each person stand in a spotting stance. Ask for 

one person to get in the middle and be a faller. Be sure to close in the circle once 

a faller has entered into the center. Use the spotting commands. Have the faller 

fall all directions so all spotters are utilized. Allow everyone an opportunity to be a 

faller  

 

* * * * * * * * * * 
 

(3)  <COOKIE MACHINE>  

 

Props:  

None  

 

Procedure:  

Have the group form two lines facing each other. Have the participant-facilitatorss 

stand shoulder to shoulder in each line with their arms bent at the elbow and their 

palms up. The arms form each of the two lines should overlap. Place one person of 

the front of the cookie machine and have the group pass them back. Half way 

through the machine the cookie should be flipped.  

 

* * * * * * * * * * 

 

(4)  <YURT CIRCLE > 

 

Props: None  

 

Procedure:  

Choose a clear, open area for this activity, as participant-facilitatorss are likely to 

fall forward and backwards. Participant-facilitatorss should stand in a circle, facing 

inward and holding hands. Then, step backwards until everyone is stretched out 

but still able to have a firm grip on the two people whose hands they are holding. 

Everyone needs to keep their feet planted and lean back as far as they can. They 

must use the group to maintain their balance. Once they have done this, number 

off the group into 1s and 2s, alternating around the circle. Then, have the 1s lean in 
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and the 2s lean out at the same time. Each person should be able to lean in or out 

while being held up by their neighbors.  

 

* * * * * * * * * * 
 

(5)  <DUO SIT > 
 

Props:  

None  

 

Procedure:  

For this challenge participant-facilitatorss will work in pairs. Each group must stand 

back to back and link arms. From this position, the pair will attempt to sit down and 

stand back up without unlocking arms. When a pair succeeds, they should join 

with another pair and attempt the challenge with four people. Eventually, the 

group should work towards being able to complete the challenge with the entire 

group.  

 

* * * * * * * * * * 
 

(6)  <LAP SIT>  

 

Props:  

None  

 

Procedure:  

Have everyone stand in one circle, arranging themselves so that someone about 

the same size as them is on either side of them. Everyone turns to the right. Step in 

closer to the center and put your hands on the waist of the person in front of you. 

“Concentrate on the person in front of you sitting comfortably on your knees, and 

trust that the person behind you will guide you, too.” First do a trial run. On the 

count of three the group is going to bend down, touch bottoms to the knees and 

come right back up to make sure they are all standing closely enough together. 

Ready? 1, 2, 3... Then ask them to readjust their positions if necessary. “Now we are 

going to sit down and then clap our hands... Again...” This activity usually amazes 

people by what they can do in solidarity.  

 

* * * * * * * * * * 

 

(7)   <SWEDISH SCULPTORS > 

Divide the class in 2 groups, same number of players in every group. One group is 

clay, and they close their eyes. The other group are sculptors.  
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The sculptors build one sculpture out of all the 'clay' players. The sculpture is 

finished when all of the players touch someone else (so all are connected to the 

sculpture). The artists cannot 'push' the clay into position - they need to 'pull' parts 

of the clay into position without actually pulling. 'Pulling' is done by touching a 

body part with an open hand, and then moving the hand about. They 'clay' 

players need to 'follow' the moving open hands.  

As soon as the sculpture is finished, the sculptors moves away, and re-build the 

statue, themselves now becoming clay. The (original) clay players keep their eyes 

closed. As soon as the imitation sculpture is finished, the clay players, eyes still 

closed, try to find 'themselves' in the imitation. When everybody has found 

themselves the game is over, and the clay players assess to what extent they 

found 'themselves' and to what extent the imitation is exact.  

 

* * * * * * * * * * 

 

(8)  <BLINDFOLDED OBSTACLE COURSE>  

 

Set each of the girls up with their buddies, and tell them that one girl will be guided 

through the course while blindfolded, while the other girl will serve as her support.  

The blindfolded girl should not be allowed to see the obstacle course prior to the 

activity.  Ask that the pairs line up at the entrance point.  If any of the blindfolded 

girls touch the objects in the obstacle course with any part of their bodies, they will 

become frozen, and will need to be “unfrozen” by another blindfolded friend.  

 

 

 
 

 

 

 


